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VIELE 


The schools were not set up to provide work experience. But it is 
imperative that young people have such experience without too 
much delay beyond adolescence. Whatever may be the ultimate 
form of the public agencies that provide part-time work experience 
and further training. . . In a broad view such public agencies 
should be regarded as a part of the educational structure of the 
country.—Floyd W. Reeves. 
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Editorial Comment 


Heads A. V. A. for 1940 
Blackstone Studios 
Mr. R. O. SMALL of Boston, Massa- 
chusetts, was elected president of the 
American Vocational Association for 
1940 at the annual business meeting of 
the house of delegates in Grand Rapids, 
Michigan, December 8, 1939. Mr. Small 
is now state director of vocational educa- 
tion for the State of Massachusetts. He 
succeeds Dr. R. H. Woods, who is state 
director of vocational education and 
supervisor of agricultural education in 
Kentucky. 

Mr. Fred A. Smith, state director of 
vocational education in Arkansas, was 
re-elected vice president of the associa- 
tion, representing agriculture. 

The 1940 convention of the American Vocational Associa- 
tion will be held in San Francisco. 


R. O. Small 


The New Farm Census 


Tose who have availed themselves of the wealth of infor- 
mation gathered in the 1935 farm census are in a position to 
appreciate the potential contribution to program-planning 
and course-building in agriculture that will be made thru the 
1940 farm census. Much information of value in program- 
planning will be gathered on such areas as land use, farm 
machinery and facilities, farm labor, and co-operative market- 
ing and buying. The new census will be greatly expanded and 
will include many more data than any previous census. In all, 
232 questions are included in the data sheet. 

Sample copies of the form to be used in gathering the data 
are available to teachers and other agricultural leaders on 
request to the Bureau of the Census, Washington, D. C. 
Census takers will call upon every farmer in the United States 
next month. The completeness and accuracy of the data will 
depend in large part upon how well farmers understand the 
purposes of the census and are familiar with the questions to 
be asked. Study by teachers, vocational classes in agriculture, 
and by local planning committees will not only aid in develop- 
ing such understanding but will also pave the way for greater 
utilization of the information, when it is released, for the im- 
provement of local programs of agricultural education. 


Training for Rural Leadership 


TrarnInG for leadership is the most important responsi- 
bility that our teachers of vocational agriculture have today. 
It has received a lot of lip service, but workers in the fields of 
vocational agriculture and agricultural extension have hardly 
scratched the surface of the need. 

Since the beginning of recorded time, the tillers of the soil, 
find them where you will, have become peasants and, as 
surely as time goes on, our tillers, too, will become hopeless 
plodders of the furrow if we do not fire that divine spark in 
the hearts of our farm boys and girls—that spark that will 
glow and grow into a flame, that will protect our farmers of 
tomorrow from the fate of those who have gone before. 

An attempt at eloquence does not solve the problem. But a 
definite program of training for our farm boys may help to 
solve it. Recently I asked a class of farm boys how many of 
them planned to farm as a life work. Two indicated they 
might do so. I then asked them how many would choose farm- 
ing if they thought there was a chance to make as much as 
$2,000 per year. Every hand went up. Do not get the idea 
that these boys were being eloquently led. They were not. I 
did not talk to them more than three minutes. Such boys are 
not dumb. They know better than many of us what it means 
to work long days on the land and get a small pittance for 
their labor. Neither they nor others of their kind will submit 
themselves to the denial that must be the lot of workers of the 

(Continued on page 173) 


Vocational Agriculture—a Service 
to Society 


FrLLow workers, as I take up my responsibilities I salute 
you with a faith in the cause and you which rests upon inti- 
mate connection with this work over a period of thirty years. 

When you and I first took up this work a usable education 
was not rated very high. At that time the widely accepted 
definition of education was one based upon the classics in 
which there was sharp distinction between “culture” and 
“agriculture.” That definition fails because (1) culture is 
shared by all, and (2) able, cultured men and women are found 
in agriculture. 

Today society understands as never before that to live and 
enjoy any culture one must earn or get a living. The most 
wonderful thing a man ever made is a living for his family. 

Our faith has been justified by our product. With my par- 
ticular unit this was so last year to the extent that 86 percent 
and, over the entire period, 60 percent, have gone into agri- 
cultural pursuits. Who calls to these vocations? Who alls 
the farmer? You and I and everybody need food and clothing. 
The call goes out: “‘We want food!” The farming vocations 
= —— and maintained to meet these needs of society 
or , 

Who calls the doctor? You and I and everybody; the call 
goes out from society for doctors. Society calls for teachers, 
preachers, storekeepers, clerks, mechanics, and all the rest. 
Society does the calling: it rightly should assume a responsi- 
bility for preparing those it calls. For what does society call? 
It calls for two things: commodities and services. 

Today society thru industry is also calling to young men 
and women to work and serve in thousands of highly special- 
ized ways. Many are new and each makes rather specific de- 
mands upon the worker. In 1929 it required 450,000 fewer 
workers than ten years previously to manufacture a product 
whose total value in dollars was more than $6,000,000,000 
greater. Twenty-five percent are working now on jobs that 
did not exist 10 years ago. Not only are there thousands of 
vocations, but these vocations have become centralized far from 
the touch of the young men and women of America. 

How can young men and women today hear the social call 
to opportunity and service if they have no teachers to direct 
their attention to the needs of society and to train them to 
meet these? 

“There are three things,’ wrote Mr. Edison, “which insure 
success, to wit: ambition, imagination, and the will to work. 
Of these the will to work accomplishes the most. Education 
of = right kind will short circuit the process and get quicker 
results.’ 

Let me repeat. Agriculture of today has been very greatly 
changed from the agriculture of the time when vocational 
agricultural education was founded—almost revolutionized. 
The release from school of a large number of boys trained in 
vocational agriculture, and their success as farm owners and 
as employees in responsible positions have been factors in this 
revolution. 

We are very proud of the work you have done in forward- 
ing special interests in agriculture. All over the country these 
schools are opening as meeting places and headquarters for 
poultry raisers, dairymen, market gardeners, breeders, and 
others. These people tell the story. I, as a layman, am only 
repeating the story they tell. These agricultural schools not 
only train the youth, but they have become a potent force 
in assisting all individuals and groups who need this kind of 
help and instruction. 

“Bei Mir Bist Du Schén.”—R. O. Small, State Director of 
Vocational Education, Boston, Massachusetts, and President 
of the American Vocational Association. 


Some manuscripts have been received for publication which, ~ 
altho excellent in content and well written, have been difficult or 
impossible to use because of the form in which they have been 
submitted, which makes editing and typesetting difficult. An 
article sent in for publication should be typed double-space with 
wide margins, and written on only one side of the paper. 
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A. K. GETMAN 


Professional ae 


A Philosophy of Vocational Education 


in Agriculture 


O. C. ADERHOLD, Teacher Education, 
Athens, Georgia 


VocaTIONAL 
education in agri- 
culture in this 
country is a defi- 
nite part of the 
public program of 
education. There- 
fore, a statement 
of philosophy of 
vocational educa- 
tion in agriculture 
must include a 
statement express- 
ing a philosophy of 
the whole of educa- 
tion. It is my purpose here to state a 
philosophy that will give direction to 
all education with special emphasis on 
agricultural education. Illustrations will 
be drawn from this field and specific 
suggestions relative to needs and pro- 
cedures in this area of living will be made. 

In the development of the program of 
vocational education in agriculture 
many problems have emerged to con- 
front those administratively responsible 
for its promotion and enlargement. Not 
the least of these challenging problems 
have been those of continuously re- 
defining the purposes and functions of 
this type of education, and of endeavor- 
ing to correlate it with the public school 


O. C. Aderhold 


program. 

Perhaps the relatively small number 
of problems growing out of the develop- 
ment of vocational education in agri- 
culture as an integral part of the educa- 
tional program, can be attributed to the 
fact that the objectives of general edu- 
cation, especially on the secondary level, 
have been either defined in general and 
vague terminology! or else expressed in 
language which promoted a complete 
compartmentalization of education.” 
This has enabled vocational education in 
agriculture, with its more or less specifi- 
cally stated objectives, to get into the 
educational picture under either type 
of definition. 


Ar THE present moment some rather 
searching questions are being raised 
with leaders in both general and voca- 
tional education in agriculture, relative 
to the adequacy of yo tion provided 
by the present statements of objectives. 
In recent years with state and nation- 
wide interest in curriculum reorganiza- 
tion, teachers, administrators, laymen, 
and those concerned with financing 
education are demonstrating more inter- 
est in educational objectives. Dr. Bode 
suggests that the greatest problem 
facing American education is that of 
direction. It is certain that one of the 
major efforts of educators and laymen 
as they attempt to remake the public 


school curriculum will be that of de- 
fining and clarifying objectives. Dewey 
says, 


“The sum of the matter is that at the pres- 
ent time education has no great directive aim. 
It grows, but it grows from specific pressure 
exerted here and there, not because of “7 
large and inspiring social policy. It expa' 
by piecemeal additions, not by the movement 

a vital force within. The schools, like the 
nation, are in need of a central purpose which 
will verify and guide intellect 

ill if; d guide all intellectual plans.’’* 


Relation of Social and Educational 
Objectives 


Education thruout history has tended 
to reflect the broader social purposes and 
objectives of the society in which it 
functions. Rome, with her social philos- 
ophy pointing toward a world empire, 
saw to it that the educational purposes 
were in line to produce a Roman citizen 
who could make a contribution toward 
this larger social goal. 


“The problem of education assumes one form 
in ancient Athens in the time of Pericles; an- 
other in China during the Tang dynasty; an- 
other in Medieval Saxony; another in modern 
Japan; still another in Russia under the Com- 
munists, and yet another in twentieth-century 
America.’ 


In the last analysis an educational 
system is successful only when, in all of 
its aspects, it contributes to the ends of 
the society in which it lives and has its 
being. 

Thruout the world today there are 
many social orders or “ways of life” 
operating and functioning within a 
pattern of social values. These larger 
social patterns are the result of a com- 
bination of circumstances such as 
natural resources, location, character- 
istics of neighbors, and cultural back- 
grounds. The total program of individ- 
ual and social action in these countries 
operates within the framework of the 
respective patterns. For example, in 
Germany all educational action—in fact 
all types of action and thinking—must 
conform to and fit into the framework 
of the national social pattern. This 
pattern in Germany is made and remade 
by a relatively small precentage of the 
population, in many instances by one 
man. 

In America, thru the years, we have 
been developing a pattern that is radi- 
cally different from those in other parts 
of the world. Its characteristics are the 
results of many forces and factors of 
which the most outstanding are: (1) dis- 
tance from thickly populated countries, 
(2) tremendous areas of fertile lands 
and other natural resources, and (3) re- 
solve of the early settlers to be free from 
certain kinds of domination. All of these 
and many other factors were important 


in bringing about a peculiar “way of 
life” to which we have given the name 
democracy. Dr. Bode points out that it 
is the one contribution of the American 
people to world civilization. It is unique- 
Jy American and a heritage of which all 
Americans are proud. 

What is this way or pattern of life 
called democracy? The fact that it is in 
a constant state of change, that it is in 
the process of being remade each day, 
has resulted in difficulty of definition 
and, therefore, much confusion. Con- 
cepts of freedom, private pe. 
function of government, and religion 
largely determine the definition at any 
one time. 

It may be inferred that one of the 
most dominant characteristics of democ- 
racy is change. However, if the schools 
are to be concerned with fostering the 
democratic ideal, this ideal must be more 
definitely and specifically defined. At 
least, a tentative and working definition 
must be formulated. 

Democracy is a way of life. It in- 
volves and is p y concerned with 
promoting common interests and pur- 
poses. peration is involved in the 
formulation of purpose and carrying out 
or attaining the ends desired. It recog- 
nizes the individual as a definite part of 
the social order. Further, it is concerned 
with promoting the intelligence of the 
individual and providing for effective 
participation in social activities with 
emphasis on sensitivity to social prob- 
lems, and sharing in their solution. 

Democracy, then, places emphasis at 
two points: (1) worth and intelligence of 
the individual, and (2) sharing common 
interests and purposes. 


Purpose and Function of the School in a 
Democracy 


What is the purpose and function of 
the school in a democracy? 

The Commission on Social Studies of 
the American Historical Association 


concluded that: 


“A supreme p of education in the 
United States, in ition to the development 

- of rich and many-sided personalities, is the 
preparation of the —— generation to enter 
the society now z into being thru 
thought, ideal, ond | nowledge, rather than 
thru coercion, regimentation, and ignorance, 
and to shape the form of that society in 
acco! ce with American id of popular 
and personal li y and dignity. "6 


If democracy is to survive, the school 
must be concerned with promoting the 
democratic way of life. This is forcefully 
brought to our attention when we ob- 
serve the more than six million farmers 
struggling with the intricate problems 
of the Agricultural Adjustment Ad- 
ministration program, distribution of 
agricultural goods, international trade, 
and still other millions of laborers and 
capitalists endeavoring to solve in- 
dustrial problems of wages, production, 
and consumption. Dewey says: 


“Democracy will be a farce unless individuals 


the motives 
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Intelligence, and a spirit of sharing 
common interests and purposes, must 
be promoted if these major problems of 
agriculture and industry are to be 
aw solved. 

In pleading for a school p that 
would lead toward the “ ife” thru 
democratic processes, United States 
Commissioner of Education, John W. 
Studebaker, has pointed out that: 


‘In those foreign countries where democracy 
is most virile, and the possibilities of success 
for dictatorship is most remote, countries like 
Sweden a mmark—the educational base 
is both broad and vital. This education is not 
merely vocational or cultural. It is concerned 
with ‘the pursuit of happiness’ thru democratic 

Such ed ] programs are found- 
ed upon the ptoposition that democratic action 
must come from mass understandings of me 
problems the people face as citizens... . 
covgmation in demoer: is that the people 
shall be free to direct the ‘pursuit of happiness’ 
for themselves. mocracy, more than any 
other form of social organization, requires a 
mass educational system for its perpetuation 
and an educational process which fits the 
social organization and contributes to its 
stability and growth. . I am qomteniins 
for an educational technique that actuall, Wy 
prepares and assists people, not only as chi 
dren and adolescents, but as adults, to fune- 
tion effectively in democracy.” 


To ee this great American 
heritage the school must: become a dy- 
namic positive force. The major ob- 
jective of the school should be the 
promotion of reflective thinking in all basic 
aspects of life and to promote group 
living on an intelligent basis of co- 
operation in the school and in all other 
institutional and group life. This means 
that the — must focus its attention 
at two po 
1. J mditedual: The school’s specific func- 
tions here are: 
a.To help the individual discover 
problems that are more or less 
personal and individual, such as 
those involving all forms of ex- 
pression, speech, music and art, 
basic disturbances and conflicts, 
making vocational choices, and 
preparing for a vocation; and cre- 
ate in him an interest and desire 
to do something about them. The 
school must do more than discover 
roblems that students already 
ve but must be constantly on 
the alert to find the environment, 
or help create an environment, 
which causes these desirable and 
appropriate problems to develop. 
b. To develop the technique of re- 
flectively thinking thru problems. 
This means: 
(1) Encouraging the individual in 
wing inferences or formu- 
lating hypotheses about the 
problems faced. 

(2) Testing inferences. Perhaps at 
no other point in the process of 
developing reflective thinking 
is the school and its influence so 
needed. It is here that all per- 
tinent facts must be brought 
into the picture, weighed in the 
light of the hypotheses formu- 
lated, and evaluated with a 
concern for what is best for the 
total social order. 

(3) Helping students to arrive at 
sound conclusions based upon 
socially-evaluated facts, todraw 
generalizations from these — 
clusions, and to use these 
eralizations in further thinking. 
Kilpatrick says that real learn- 
ing has not taken place unless 
the individual has accepted 
the generalization as a basis of 
action. 


2. Social: The school will endeavor to 
promote group living on an intelli- 
gent basis of co-operation in the 
school and all other institutional and 
group life. This involves: 

a. Helping to discover problems. The 
school will be so organized that 
students are faced with and are led 
to recognize problems of concern 
to the group. The immediate prob- 
lems of the group are to be used 
as the beginning point for develop- 
ing a sensitiveness to and a desire 
for solving the larger social and 
economic problems of the com- 
munity, county, and world. 

b.To develop the technique of re- 
flectively thinking thru group 
problems. This means: 

(1) Encouraging the formulation 
of group hypotheses relative 
to the problem at hand. 

(2) Testing the hypotheses: Here 
the emphasis is placed upon 
techniques of “working to- 
gether” in testing the hypoth- 
eses. The school throws its 
weight to guiding in the ac- 
cumulation of information and 
in helping the individual and 
group to use the criteria of 
“sharing” in evaluating these 
facts. It is at this point that the 
broader social implications of 
the problem are explored. 

(3) Conclusions and _ generaliza- 
tions: Helping to Ww con- 
clusions based upon facts, facts 
considered and evaluated in the 
light of “sharing” with the 
larger social group. Experience 
in the application of these 


generalizations to further think- 
ing will be provided. The aim 
here is “self direction” on the 
part of the individual and 
group. i 

The procedure aims to de- 
velop an attitude of willingness 
to act upon the basis of judg- 
ments reached. 

In conclusion, then, we may that 
the objectives of the school thou bs to 
promote the democratic way of life by 
promoting the use of intelligence in the 
solution of all problems. This objective 
gives direction to the school program. 
The use of intelligence makes possible 
the use of more intelligence; practice in 
Pop og sharing makes possible more 

8 


Relation of Educational Needs and 
Objectives 


The implications involved in the fore- 

ing statement of objectives are that 
individuals and groups are confronted 
with problems, and that these problems 
or needs constitute a sound basis for 
curriculum buildi 

What is the psychological basis for 
building an educational program on the 
needs (problems) of individuals and 
groups? After a careful analysis of the 
points of view of Dewey, Wheeler, Perk- 
ins, and others the Science Committee 
of the Progressive Education Associa- 
tion summed up its position with re- 
spect to the psychological basis for 
building a science program of instruction 
on needs, as follows: 

(Continued on page 178) 


Georgia Teachers Honor Mrs. Dudley M. Hughes 


C. F. Richards, teacher of vocational agriculture in Georgia, presents a bronze tablet 
to Mrs. Dudley M. Hughes, wife of the late Congressman Dudley M. Hughes of Georgia, 
co-author of the Smith-Hughes Act creating vocational agriculture in the United States. 
This tablet was presented to Mrs. Hughes by the Ten-Year Service Club in Georgia which 
is composed of teachers who have taught vocational agriculture ten or more years. 

In the picture from left to right are Miss Hennilu Hughes, daughter of Mrs. Hughes; 
Mrs. Dudley M. Hughes; Dennard Hughes, a son; C. M. Reed, president of the Ten-Year 
Service Club; and C. F. Richards, teacher of vocational agriculture in Georgia. 


The wording on the tablet is: “Memorial to Honorable Dudley M. Hughes, Member 


of National Congress 1909-1917, Co-author of the National Smith-Hughes Vocational 
Education Act Passed by Congress February 23, 1917, An Act to Provide Vocational 
Training in the Public Schools for Youths and Adults. Presented by the Ten-Year Service 
Club, Vocational Agriculture Workers of Georgia, 1939."—T. G. Walters. 
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A. M. FIELD 


Methods 


Working With Other Faculty Members 


W. F. STEWART, Teacher Education, 
Columbus, Ohio 


My TEacz- 
ER of agriculture 
has been of untold 
value to my facul- 
ty in working with 
them as individu- 
als, and in promot- 
ing activities that 
have had far- 
reaching influence 
in the entire 
school, and in re- 
turn he says he 
finds the other 
members an un- 
usual source of assistance to him and 
his work.” : 

“Now, really, that is a new idea to 
me. I’d never thought of faculty mem- 
bers as being of any particular assistance 
to me. Let me know more about it.” 

Perhaps case situations and experi- 
ences may be appropriately used in de- 
veloping such a thesis—so here goes. 

We shall assume that any honorable 
relationships that provide for a better 
departmental program in vocational ag- 
riculture, that help secure better in- 
struction, or that improve the general 
rating of the school, the department, or 
the teachers, are justified. Where a 
teacher shall begin is immaterial. Let’s 
just look around and assemble the ex- 
periences of teachers now at work. 

First, we shall consider working with 
the teacher of science. Science and agri- 
culture—what close “buddies” they are, 
or should be! One teacher reports a great 
benefit in instruction in his department 
following a conference last summer with 
his science teacher in which those phases 
of biology (for example, the germination 
of seeds, how plants grow, the way in- 
sects breath and feed), chemistry, and 
physics in which the teacher of agri- 
culture had been finding his pupils in- 
adequately prepared, were mentioned 
specifically and plans were made by the 
teacher of science to include them at the 
right time in his courses. The new ar- 
rangement proved to be no less satis- 
factory for the pupils not enrolled in 
agriculture. Also, in planning a few of 
. his demonstrations in agriculture, this 
teacher discussed them with the science 
teacher and gained several helpful sug- 
gestions. One in particular was con- 
sidered so important by the science 
teacher that he said he would like to give 
the demonstrations to the boys in agri- 
culture if the time could be arranged 
satisfactorily. It was. He did. He also 
appeared on the Young Farmers’ As- 
sociation program one evening a year or 
so ago and gave a few demonstrations. 
The teacher of agriculture, of course, 
reciprocated before the Science Club and 
also remembered the science teacher on 
the occasion of the annual banquet of the 
F. F. A. Chapter. 


W. F. Stewart 


The Teacher of English 


In the field of English we at once 
think of help in training our public 
speakers, and probably that is the one 
assistance most commonly rendered by 
teachers of English. News reporters also 
have secured help and suggestions from 
teachers of English for the improve- 
ment of their weekly news items. It is 
not uncommon for vocational pupils to 
use their vocational experience as a 
basis for their themes in English. The 
teacher of agriculture has stressed good 
English in his papers and examinations 
and has thus reinforced the teachings of 
the courses in English and developed a 
consciousness of good English at all 
times, not just in English courses. The 
more serious errors of the pupils were 
discussed with the teacher of English 
and a few remedial measures proposed. 
In at least one department, so valuable 
were the services of the teacher of 
English to that department that recog- 
nition was given in the form of an 
honorary Future Farmer degree at the 
annual banquet. 


The Principal of the High School 


Where the school system has a super- 
intendent and a principal, it is not al- 
ways clear just which matters should be 
should be taken up with the superin- 
tendent and which with the principal. 
School systems vary. In one school a 
teacher submitted to his principal his 
program of instruction for the year, his 
problems as selected for a few weeks in 
advance, and the time allotment for 
enterprises. This was done in August. 
The result—a much clearer idea of the 
year’s course in agriculture, the na- 
ture of the planning done by the teacher, 
and a wholesome respect for the job of 
the teacher of agriculture, the scope, and 
the details of the instructional program. 

Another teacher reports benefits from 
taking his principal on an afternoon of 
project visitation on a selected summer 
day. It was an unusual experience for 
the principal to visit the parents of his 
pupils at their homes. It “renewed his 
youth” to get out into the country on 
a pleasant day. It gave him a vivid 
demonstration of the teacher’s services 
to these homes as the teacher contacted 
father, mother, son, and older brother— 
a member of the Y. F. A.—and in each 
case made his contribution in solving 
their problems. As the principal shook 
his head earnestly before they parted, 
saying, ‘My, what it would mean to 
this school and community if all our 
teachers were contacting the homes as 
we have this afternoon!”, he gave evi- 
dence to that teacher of agriculture 
that the experience had been exception- 
ally worth while. Before they parted, the 


teacher didn’t invite the principal to go 
on their project visitation trip the next 
summer. He mentioned the trip inci- 
dentally during the conversation of the 
afternoon, and the principal said, ‘Next 
year I am going with you on that trip— 
or may I?” What a day of benefit for 
both of these men! What 4 mutual in- 
vestment yielding dividends thruout the 
year! 

When the teachers take their turns 
staying at school during noon hours or 
performing other monitorial duties inci- 
dental to a large school program, help- 
ful co-operation from the teacher of vo- 
cational agriculture often brings its 
approval of field trips and trips to more 
distant points when requested. Recog- 
nition of the principal by electing him 
to honorary F. F. A. membership, is, of 
course, - common, and as a guest at 
the F. F. A. banquet—always. 


The Teacher of Industrial A\rts 


One of the most valuable conferences 
ever held by one teacher of agriculture 
is reported to be the day spent with the 
teacher of industrial arts, prior to the 
opening of school, when they planned 
the program of shop management, the 
content of their courses insofar as they 
were interrelated, and the standards of 
workmanship and tool usage they would 
insist on. The problems were more pro- 
nounced because both departments used 
the same shop room, which was under- 
sized and inadequately equipped. Con- 
trasted with the unfavorable conditions 
that had once prevailed in these de- 
partments under earlier teachers, this 
sensible conference and the resulting 
program carefully planned were com- 
mendable. In smal schools where the 
same tools and equipment are used by 
pupils of both departments, an agree- 
ment is necessary on tool usage, tool 
workmanship, and housekeeping in 
general. 


The Athletic Coach 


Less common are the opportunities 
for interrelationships with the coach 
as such. Reports have been received of 
the coach addressing the Y. F. A. group 
on sports or his reminiscences of ex- 
periences in athletics, and also of his 
attending the Y. F. A. meetings and 
directing the basketball play in the 
gymnasium following. From the other 
side, teachers report their help at home 
basketball games as timers, scorers, and 
ticket sellers, also in speaking an ap- 
propriate word to certain parents in be- 
half of their permission for greater par- 
ticipation in sports by their sons. 


The Teacher of Music 


Here the service is more artistic and 
much more personal. Teachers of music, 
of course, can help in developing musi- 
cal numbers appropriate to the talent 
in a chapter or a department, and liber- 
ally and well have they rendered their 
services in many instances. Each year 
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many banquet programs benefit from 
musical numbers coached by the teacher 
of music. If the teacher of agriculture 
cannot reciprocate in kind, he can at 
least be appreciative of the service and 
perhaps when a school cantata or con- 
cert is given, the boys in agriculture can 
offer their services in posting bills, help- 
ing construct needed stage aids, or in 
an special services. The teacher of 
agriculture also can lend his influence 
in encouraging good music in school 
events and in individual pupils as well. 


The Superintendent of Schools 


Most experiences given concerning 
relationships with the principal are ap- 
plicable with equal effect to the super- 
intendent of schools. Any difference is a 
matter of personality. In staff meetings 
or faculty meetings one teacher has 
found it a good practice to make that 
“extra” effort on any number or assign- 
ment given him on the year’s program. 
Of course, ideally we all agree we should 
do our best at all times, but, being hu- 
man as he is, this teacher has apparently 
decided that his best is most certainly 
going to be shown in the presence of his 
co-workers—rivals in a sense. He has 
used his graduate courses as basic ma- 
terial for his discussions, and thus far has 
“rung the bell” on each of his appear- 
ances. Monthly reports summarizing 
the departmental activities keep many 
superintendents informed on current 
achievements. 


All The Faculty 


Faculty parties and similar occasions 
usually take care of themselves. Some 
teachers help plan, some provide whole- 
some entertainment, some run errands 
and do the work, and others just come 
and sit. The teacher of agriculture usual- 


ly finds an appropriate niche and fills it, 


I dare say, with a rating of “average 
plus.” But on the occasions of the 
annual F, F. A. banquet to the parents 
when the members of the faculty are 
often invited, it is rarely that we see the 
advantage taken that the occasion offers 
—the planned meeting of each faculty 
member and each parent as he comes to 
the banquet—a “reception line” in more 
formal terminology. Why not? Most 
parents want to meet the teachers of 
their children; all teachers should meet 
the parents of their pupils. Again then, 
why not an effort towards a reception? 
The boys of the reception committee 
waiting at the doors bring the parents to 
the cloakroom. Others take them to the 
reception line, headed perhaps by the 
superintendent and the principal, and 
soon all have met, except for a few late 
comers, and the parents, the teachers, 
and the school itself are the better for it. 
True the F. F. A. banquet is not the only 
occasion when such a meeting of parents 
and teachers might be arranged, and 
equally true it probably is not the best 
occasion for such an arrangement, but 
in schools where it is not being done at 
all, where it would be a benefit to the 
school, and where no better occasion is 
offered, why not make a beginning? Vo- 
cational departments pioneer in many 
very meaningful projects—why not 
try this? 

Altho not of the local faculty, the 
county superintendent of schools 
should not be overlooked in the carefully 
planned professional relationships of 
any teacher. 


Give and take; live and let live; help 
and be helped. It may be that many 
teachers of vocational agriculture have 
missed an opportunity to exercise lead- 
ership to help themselves and to be 
helped—to find the “acres of diamonds” 
at their own doors. The changes effected 
by the teacher to whom the superin- 
tendent referred might easily become 
an inspiration to many others. 


Constructing Exhibits as a 


Method of Instruction 


L. J. BURGERT, Teacher, 
Waipahu, Oahu, T. H. 


THE value of visual education exhibits 
in teaching vocational agriculture and 
the service such exhibits can render to 
the different communities in a state 
cannot be over-estimated. 

During the 1937-38 school year I was 
confronted with the problem of teaching 
the job, “Milling of Sugar Cane,” to a 
group of vocational agriculture students 
in such a manner that they would be 
able to understand the job. Many of us 
who have been thru a sugar mill realize 
that the main operations take place in- 
side large tanks, pans, or other compli- 
cated machines. We see the sugar cane 
go into the mill; we follow along with 
our guide who explains the process of 
sugar making; and then finally we see 
the sugar bagged. Just how much do we 
understand of the actual process? Very 
little, I am sure. We, ourselves, realize 
that the process is not clear in our minds 
yet some of us will, without giving it 
much thought, expect our students to 
understand the process when we teach 
the job. A number of teachers of voca- 
tional agriculture work in sugar com- 
munities and probably have pondered 
over the same problem. 

Test tube samples of the various 
juices were obtained from the local milt 
and placed on display in the classroom. 
This did not answer the purpose as I 
discovered when the job was presented 
for study. The students immediately 
inquired as to the amount of cane neces- 
sary to produce that certain quantity of 
juice. Before the class met the following 
day, the amounts of juice that would 
be produced from 100 pounds of “field 
cane” were calculated; also, the amounts 
of water used in washing the fiber, the 
amount of lime added, the amount of 
mud filtered out, the amount of juice 
remaining, the amount of water re- 
moved, the remaining syrup, and the 
different sugars. To make the study 
more effective large charts (22 x 28 
inches) were made of each step such 
as juice extraction, clarification, evap- 
oration, crystallization, centrifugal sep- 
aration, further refining of the grade A 
molasses, and finally a chart showing 
the final products obtained from 100 
pounds of cane with the actual amounts 
of each product displayed with the 
chart. On these charts was the chemical 
story of just what took place and, insofar 
as possible, each step was illustrated with 
a 10-x-12-inch photograph showing the 
apparatus used for each operation in the 
process of refining. 

When the class met the next period a 
lecture was given on the job which was 
illustrated by the charts and photo- 
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graphs, and the actual amounts for each 


step were displayed. This presented a 
visual picture to the students which 
they comprehended satisfactorily. 


The Exhibit Stimulates Further Activity 


This job created so much interest 
among the students in agriculture and 
other classes in the school that it was 
set up in the library, and all classes were 
invited to see this.exhibit and have it 
explained to them. From this exhibit 
at school, interest was aroused outside 
the school among the plantation people, 
and at the request of the plantation 
manager it was displayed for a three- 
week period in the plantation store 
window where it attracted territory- 
wide interest. Immediately we re- 
ceived requests to set up the exhibit in 
several business houses, schools, and at 
conferences. 

As the sugar cane industry is the 
leading industry in Hawaii, and since 
many sections on the mainland are large 
producers of sugar, interest among vari- 
ous organizations was sufficiently strong 
that the suggestion was advanced that 
the exhibit be enlarged and sent to 
the National Future Farmer of America 
convention at Kansas City in Novem- 
ber, 1938. These interests contributed 
most of the illustrative material used in 
the new exhibit, which was enlarged to 
show growing and harvesting as well 
as milling. 

The exhibit was sent to the F. F. A. 
convention at Kansas City and, upon 
its return to the territory, was again in 
demand. It was shown at various com- 
munity fairs and carnivals. The local 
plantation now plans to build a special 
room in which to house the exhibit. It 
will be located centrally to the mill 
and will be used in the future to explain 
to visitors the process of milling before 
they are conducted thru the sugar mill. 


One Exhibit Leads to Another 


Our second accomplishment in the 
field of illustrative teaching material 
for the students and community is an 
exhibit featuring the three major in- 
sects of sugar cane, with natural-colored 
pictures, life cycles (stages), parasites, 
and a brief history of each insect sup- 
plemented by actual specimens (named) 
of the insects attached to preserved 
damaged parts of cane showing the 
various stages of infestations. Most 
people do not realize nor understand that 
insects go thru these various stages and 
that a good many insects are con- 
trolled by biological methods as well as 
artificial. 

To emphasize the significance of. bio- 
logical control, the extremely small 
parasitic insects are mounted under 
magnifying lenses so that they may be 
distinguished one from the other. A 
clearer picture of this particular study is 
thus obtained. 

At the present time we are worki 
on plans to build an exhibit featuring 
the pineapple industry. We hope to show 
the growing, care, harvesting, and can- 
ning of pineapples, as well as diseases: 
and insects of the plant and fruit. We 
anticipate completion of this work dur- 
ing the present summer. 

These are just a few of the many 
possibilities in the field of agriculture 
which can be worked out by students 
for their benefit, and also that of the 
community. 
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Supervised Practice 


H. H. GIBSON 


Making Home Visits Effective 


E. W. ROWLEY, Teacher, 
Chicago Heights, Illinois 


Tue home project visit is one of the 
most significant educational techniques 
in the field of agricultural education. 
Experienced teachers are aware that 
there is often too much emphasis placed 
on the visit and too little real scientific 
thought given to the improvement of 
the project. In the interest of efficiency 
in supervision it is important that the 
teacher really accomplish something 
after he arrives at the farm. Most 
farmers appreciate a friendly chat with 
the teacher, but it is not desirable that 
he earn the reputation of spending most 
of his time in doing but little work and 
much friendly visiting. 

In making a survey of 28 departments 
of vocational agriculture in 1936' some 
interesting facts were revealed. Much 
has been said about the added expense 
the teacher of agriculture has in visiting 
projects and it would seem that most 
teachers would know approximately 
what this expense amounts to per year. 
However, only one teacher in this study 
knew exactly the number of miles 
traveled in visiting projects and only 
five had any systematic way of account- 
ing for the number of visits made. 

The schools in the study were divided 
into three groups on the basis of total 
enrollment in the entire school and it 
was found that nine of them had over 200 
pupils, nine had between 100 and 200 
pupils, while the other ten had less than 
100 pupils. These groups, for purposes of 
this study, were called A, B, andC, re- 
spectively. For groups A, B, and C the 
median number of project visits made, 
according to the approximations of the 
instructors, were 269, 190, and 155, re- 
spectively. The lowest number made in 
each group was 35, 35, and 100 while the 
highest was 695, 485, and 325. No doubt 
it is necessary for the men in the largest 
group, who have the most boys, to make 
the most calls. It is hard to understand 
why there should be a range of from 35 
to 695 within the same group. It would 
certainly be safe to state that teaching 
methods differ greatly within the same 
size grouping, and that some men spend 
a great deal more time and money than 
others do visiting boys. 

The median miles traveled for each 
of the groups A, B, and C were 6,250, 
6,000, and 4,000. The high for each of 
these groups was 18,000, 8,500, and 
10,000, while the low was 1,000, 2,500, 
and 1,500 miles, respectively. 

Altho these figures are, for the most 
part, only approximations it would 
seem very apparent that some means of 
encouraging project visiting is very 
necessary in many cases, and that some 
method of keeping records of these 
visits would fit into the picture very 
well if we wish to succeed in establishing 
attitudes of efficiency concerning this 
angle of our profession. 


The Need for Constant and Efficient 
Project Visiting 


Usually there is a serious need for 
rather radical changes in the project 
during the period of its inauguration. 
Of course it is reasonable to expect that 
each boy will have made rather definite 
sg for the carrying on of the work be- 
ore it is started, but it is well known 
that many boys find it difficult to trans- 
late theoretical teachings into actual 
practice, and that in many cases the 
teacher wishes to have the project 
carried on at a much higher plane than 


is the rest of the work on the home farm. 
Many suggestions and criticisms must 
be left with the boy and, in cases where 
the teacher is not well known in the 
family, the parents may take these 
suggestions rather lightly in the hope 
that the instructor will have forgotten 
all about them when he returns. If the 
parent is not at home when the visit 
is made he may discredit, in the eyes of 
the boy, the suggestions of the teacher. 
Even after the project is well established 
it is very necessary that project visits be 
made often and systematically if the 
boy is to continue to make satisfactory 
occupational growth and adjustment. 

Stewart and Getman, in Teaching 
Agricultural Vocations state, ‘Project 
visiting should focus on definite points, 
and a memorandum of the conditions 
needing attention and the recommenda- 


Swine Project Check Sheet 


Ignore Items Not Checked 
Please Correct Checked Items at Once 


Care and Management 


. Build individual farrowing pens. 


. Raise each litter on new ground. 
. Vaccinate all pigs against cholera. 


OO MID Ore OR 


. A scrub is always a scrub, regardless of care and feed. 
. Sows should farrow in March and September. 


Construct a guard rail 10 inches from floor a week before farrowing. 
Wash your sow with soap and water before she farrows. 

. Serub pig house with boiling lye water before farrowing time. 

. Old sows may get too fat—hand feed until farrowing. 


. Handle your sow until she becomes tame and used to you. 


11. Keep your pigs separate from those on the rest of the farm. 


. You need a portable pig house. 


. A good swine sanitation program is insurance against disease. 


14. Provide more ventilation in pig house. 


. Construct artificial summer shade. 


. More daylight needed in your pig house. 


17. Make house warmer by insulating in some manner. 


. Construct a better gate. 
. Construct a loading chute. 
. Construct a pig crate. 


. Construct a creep-feeder 


. Construct a hay feeder. 
. Construct a hurdle. 


F —— 


. Make warm sleeping quarters—a false roof will often help. 
. Construct a feeding floor—pigs waste much eating on the ground. 


. Your records should be kept up to date and in the file at school. 


Give sow a bran slop two days before farrowing and also one feeding a day of 
this for at least two weeks after farrowing. 
2. Feed sow and litter corn and protein supplement (as tankage or soybean oil 


meal) in a self feeder at all times. 


3. Pigs should have free access at all times to a mineral mixture consisting of 10 
parts of fine ground limestone, 10 parts of bonemeal, and 5 parts salt. Start 


them easy on this mixture. 


4. A good summer pasture, preferably a legume, with a pig-proof fence should be 


provided. 


5. If you wish to creep-feed your small pigs they may have free run to a mixture 
of 7 parts ground corn, 2 parts ground wheat, and 1 part tankage until they 


weigh 70 pounds. 


Other Improvements to be Made 


Teacher’s 
Signature _ 


Student’s 
Signature 
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tions made should be left with the boy. 


A pad, similar to a sales pad used in a 
store, has been used profitably by many 
teachers. It is convenient and, if taken 
seriously, it is an excellent tool for 
supervising the pupil and becomes an 
invaluable record for his use. It is absurd 
for the teacher to try to remember the 
details of all projects and his recom- 
mendations concerning them. If he keeps 
a written record he will be more likely 
to remember such details, and if he 
forgets he can refer to the record.’””? 


The Check Sheet and How It Works 
The check sheet might best be de- 


fined as “a list of common criticisms.” 
For any given type of project, such 


as poultry, sow and litter, dairy, or 
truck garden, a separate check sheet 
may be made by the teacher to fit his 
own situation. Usually practices vary 
from community to community so that 
any such list which would be very ap- 
propriate in one place would not serve 
as well in another. Duplicate copies of 
each list are made a carried by the 
teacher whenever project visits are be- 
ing made. After making a careful ex- 
amination of the project and talking it 
over with the boy and his father the 
check sheet can be gone over in a co- 
operative manner, with both teacher and 
boy suggesting items that need correc- 
tion. The sheet may then be nailed up 
on the inside of the coop or barn with 
thumb tacks which the teacher carries 


Poultry Project Check Sheet 


Ignore Items Not Checked 
Please Correct Checked Items at Once 


Dnote and Rearing 


Chicks must roost at an early age. 
Provide more ventilation. 


Remove cockerels at broiler age. 
Have fresh water at al! times. 


SO PN Em 9999 


—s—" 


16). 
12. You need an outdoor range feeder. 


The best as you can buy are none too good. 

Purchase chicks for heavy breeds in March and for lights in April. 
Study Illinois Circular 291, Brooder Houses. 

Study Illinois Circular 329, Raising Chicks. 

You need eight feet of feeding space for each 100 chicks. 


Thoroly clean brooder house at least once a week. 


Construct a water stand with a large water container (see Il. circular 33, 


13. Provide growing pullets with grain and mash free-choice. 
14. Baby chicks should have mash, grain, and grit in hoppers. 


15. Mash should contain cod-liver oil. 
16. Provide a clean, grassy range. 

17. A burglar alarm is advisable. 
— of Layers 

Make a V-feeder for moist mash. 


Feed mangels, alfalfa hay, etc. 


Feed grit at all times. 
Feed oyster shell at all times. 


do not go together. 
anagement of Layers 


Nests should have sloping tops. 


Provide more ventilation. 
Construct a broody coop 


SENS PwNES Con gopwewe 


Construct a mash self-feeder. 


Construct drop boards under roosts. 


Fresh water at all times is necessary for best egg production. 
Feed 14# grain per wy f per 100 hens. 


Keep laying mash in a self-feeder before birds at all times. 
Suggested feeding schedule: Morning—} 
to last 20 min. Afternoon—3¢ of scratch (or at 8 p. m. if you have lights). 


of day’s scratch. Noon—moist mash 


Warm drinking water from Oct. 1 to Apr. 15. Ice picking and egg production 


Your record owt should be kept up to date and in the file at school. 
More frequent cleaning of litter is necessary. 
More nests needed—1 to each 5 hens. 


Construct hinged Bornes to make cleaning easier. 


10. More daylight needed—1 sq. ft. of opening to every 10 sq. ft. of floor space. 


11. Raise feeders off the floor. 
12. More roosting space needed. 


13. Four sq. ft. floor space per bird needed. 


14. A burglar alarm is advisable. 
15. Clean drop boards twice a week. 


16. Spray for mites, nag kerosene and crank-case oil. 
u 


17. Dip birds in sodium 
of warm water). 
18. Paint roosts with “Black Leaf 40”. 


19. Keep 6 in. wheat straw on the floor. 


oride solution to kill lice (one tobleapiints to each gallon 


20. Gather eggs twice a day and keep in a cool place. 


21. Market eggs to private customers. 
22. Give birds a worm treatment. 


23. Cull your flock : closely and sell all culls immediately. 


Other Improvements to be Made 


Teacher’s 
Signature 


Student’s 


Signature 


in 
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with him, and the boy is left with this 
permanent record of the visit. 

In the case of crop projects it is best 
to place the sheet in some convenient 
spot where the boy will see it often, 
usually in the barn. The idea is for the 
boy to work toward a clean check sheet 
and it is surprising to note how well 
these checked items have been cor- 
rected before the next visit. By using a 
sheet of carbon paper the teacher may 
easily make for himself a permanent 
record of all visits, which can be used 
to great advantage for many purposes. 
Each sheet has, in addition to the ma- 
terial shown here, a heading which in- 
cludes space for the name of the boy, 
the date of the visit, the miles traveled in 
making the visit, and the number of the 
visit to that. icular boy. At the 
bottom of the sheet space is left for any 
suggestions not listed in the main body 
of the sheet, and for the signatures of 
the boy and the teacher. The signature 
of the boy seems to be of particular im- 
portance in making him feel that he has 
had a part in the visit. 

Two project check sheets are in- 
cluded here: a short one, and one which 
includes many items due to the fact that, 
since it concerns poultry, it must neces- 
sarily include brooding, rearing, and 
caring for layers. 


Advantages Found in Using This System 


There are many advantages which ac- 
crue to both teacher and student from 
the use of these forms. Some of them are: 

1. They can be read. Many times 
when the teacher attempts to write sug- 
gestions on a piece of paper in cold 
weather it is difficult to decipher what 
has been written. 

2. Much time can be saved by avoid- 
ing the writing of all suggestions in long- 
hand. 

3. A permanent record of the teach- 
er’s recommendations is left with the 
student so that he has something ‘‘in 
black and white” to talk over with his 
parents. No amount of arguing on the 
part of the parent can change the 
checked criticisms left with the boy. 

4. Another very important feature of 
this system is that it gives both the 
teacher and student a rather complete 
coverage of the project field. It should 
eliminate the occasions when the teacher 
leaves a boy’s home after making a visit 
only to discover later that he has neg- 
lected some angle of the business which 
should have been mentioned and was 
very important. 

5. The preservation of these check 
sheets gives the student a record of prog- 
ress made and hence serves as a moti- 
vating force for further project improve- 
ment thru this device. 

6. These sheets serve as an excellent 
device for giving a great amount of ad- 
vice in concentrated form. This is es- 
pecially helpful in cases where the teach- 
er feels he cannot spare the time to make 
visits often, as in the case of boys who 
are not yet in school but who want to 
start projects. If properly administered 
in such cases as this, many boys will 
have well-established projects before 
they enroll in vocational agriculture. 

7. One of the most important features 
of this device is that the teacher is 
forced to take a definite stand in project 
work. Those who have had years of ex- 
perience know how easy it is for the 

(Continued on page 178) 
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Establishment as an Essential Phase of 
Part-Time Programs in Agriculture 


RUSSELL B. DICKERSON, Teacher Education, 
State College, Pennsylvania 


ln developing a 
year-round pro- 
gram for our | 
young farmers in 
Pennsylvania we 
are endeavoring to 
look upon our prc- 
gram from a long- 
time point of view, 
with each yearly 
program integrat- 
ed into the whole. 
To accomplish ‘ 
this, each yearly Rp B Dickerson 
program is de- yo 

signed to contain at least four major 
points as follows: 

1. Placement and _ establishment— 
reparation for living as well as 
arming. 

2. Provision for individual and group 
responsibility thru the use of an 
advisory committee in planning 
programs and thru monthly Young 
Farmers’ Association meetings. 

3. Providing instruction and activity 
of varying degrees of intensity thru- 
out the year—intensive, general, 
emergency, and individual units of 
instruction together with special 
activities. 

4. A supervised farming program for 
members providing actual experi- 
ence in solving problems of imme- 
diate concern to the young men. 

This article will be devoted to a dis- 
cussion of the first point, namely, place- 
ment and establishment. Our young 
farmers are primarily concerned with 
seeking some insigh. into the question— 
Where do we go from here? The need for 
farm laborers in rural communities in 
Pennsylvania provides an almost con- 
stant employment opportunity for our 
out-of-school farm youth, either on the 
home farm or neighboring farms. 

As an illustration, two members 
(brothers) of Roy MeMinn’s part-time 
group in Abbington school district in 
Lackawanna County are living at home 
and working on their father’s farm for a 
definite wage and the privilege of keep- 
ing their jointly-owned car filled with 
gas from the farm tank. Further, each 
grows two acres of potatoes yearly from 
which he receives all the receipts. As 
they are receiving apprenticeship train- 
ing with their father and are gradually 
accumulating an equity they are at the 
present time perfectly satisfied with this 
set-up. As courses of instruction are 
developed by and for them, provision 
should be made for a study of this prob- 
lem as it relates itself to the individual 


up. 

The teacher of agriculture is in an 
excellent position to improve the em- 
ployment situation in many cases by 


providing systematic instruction thru 
the part-time class and by assisting in- 
dividuals in obtaining improved employ- 
ment opportunities. Ultimate placement 
and establishment, however, is a major 
question in the minds of a large majority 
of our young farmers and it behooves 
teachers of agriculture to look at the 
procedures of solving the question from 
all angles. Placement and establishment 
should be considered from at least three 
points of view, namely, in farming, in 


other employment, and in social and 


civie activities. 
Establishment in Farming 


The chief objective of part-time class- 
es in vocational agriculture and the pro- 
gram of systematic instruction for out- 
of-school farm youth is to develop the 
ability of the individual in specific farm- 
ing and related occupations. It is rec- 
ognized that the part-time school as pro- 
vided in vocational agriculture is not 
adapted to meet the need of all out-of- 
school farm youth nor can all out-of- 
school farm youth be accommodated in 
the part-time classes in agriculture. 
Selection of the class members becomes 
a vital factor to the success of a part- 
time program. One of the first responsi- 
bilities of the teacher of agriculture is 
that of developing with the out-of-school 


VOCATIONA 


farm boy an understanding of his oppor- 
tunity for happiness and success in a 
given type of farming or in an occupa- 
tion related to farming. 

Members of this group are interested 
in earning money. The teacher can 
assist his students to get started in the 
farming business by developing some 
crop or livestock enterprise on the home 
farm or by renting some additional land. 
In other cases the teacher may be able 
to assist the young man and his father 
in working out a partnership agreement 
on the home farm, or a partnership ar- 
rangement with some other farmer. The 
possession of a little equity in a farming 
business with an opportunity to gradu- 
ally increase it will go a long way toward 
ultimate establishment in farming. 


Establishment in Related Occupations 


The group may need training to en- 
able them to become more proficient 
farmers during the time that they are 
employed on the farm. They may also 
need assistance in ways of earning 
money in some other occupation in the 
community. The many contacts of the 
teacher of agriculture put him in pos- 
sessicn of many facts concerning occu- 
pational opportunities either in the local 
high-school area, the county at large, 
or, perhaps, in an even wider area. If the 
out-of-school farm youth would come 
to look upon the teacher as a potential 
“clearing house’’ for many of these op- 
portunities, some very pleasant relation- 
ships could be established between the 
employer, teacher, and employee. 

The local or county dealers in farm 
machinery, fertilizers, seeds, or even the 
farm building contractor in a given 
situation, are often in a position to offer 


AGRICULTURE 


OUT-OF- -SCHOOL RURAL YOUTH 


(YEAR-ROUND OPPORTUNITY TO SPEND PART OF YOUR TIME IN SCH00. 


This exhibit, by means of pictures and a six-colored lighting device, points out six important 
phases of the part-time program. Russell B. Dickerson, of Pennsylvania State College, 
prepared the exhibit, using as a basis Dr. R. W. Gregory's chart on part-time work. It was 
shown at the 1939 Pennsylvania Farm Show, The American Country Life Association Con- 


vention, and at other events 
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a young farm lad an excellent opportu- 
nity to earn a good wage while at the 
same time he may become proficient in 
selling and serving the public with the 
wares of the business. 

A farm boy who has had training in 
vocational agriculture and is now pur- 
suing the part-time program in his com- 
munity, who finds it necessary to seek 
employment with one of the farm busi- 
nesses closely related to farming as a 
step toward eventual establishment in 
farming, has an excellent opportunity to 
apply himself wholeheartedly to the 
best interests of his employer, the prod- 
uct, and the consumer, with the goal 
of acquiring as much business experience 
and knowledge as possible for use in his 
own cause as he later becomes engaged 
in farming for himself. 


Establishment in Social and Civic Activities 


The social aim is stressed in all types 
of education, but it seems to be especial- 
ly important in the case of these young 
men because of their limited opportuni- 
ties for participation in social and civic 
activities. 

Placement and establishment is the 
key or pivotal question in the minds of a 
large majority of our young farmers. As 
we develop courses of instruction for 
them, provision should be made for a 
study of this problem as it relates itself 
to the particular group with which we 
are dealing at the time. We may differ- 
entiate between placement and estab- 
lishment and then further differentiate 
when it comes to dealing with the prob- 
lems of establishment alone. Generally 
speaking, placement may be thought of 
as being primarily a qualitative thing. 
It is related to opportunity or fact of 
opportunity. Establishment, then, is 
more of a quantitative thing. How far 
into placement we may go and upon 
what levels of placement, is dependent 
upon local factors for the most part. In 
differentiating in the meaning of estab- 
lishment we should consider the various 
areas of farm living and not confine our 
thinking entirely to the economic area. 
Granting, of course, that economic es- 
tablishment is and must be at the very 
heart and core of all establishment, we 
do not believe we have satisfactorily 
solved the problems of establishment 
with these young men when we have 
confined our attention to its economic 
phase. In addition, then, we should in- 
corporate into the training program, or 
at least that part of it which is concerned 
with establishment, some study and dis- 
cussion of civic, social, recreational, 
health, and co-operative aspects. If and 
when this is done, we have a comprehen- 
sive approach to the whole problem of 
saisfactory adjustment to life in farming 
communities. 

The ultimate outcome of our interest 
in these young men, from the standpoint 
of establishment in employment or in 
farming, should be made manifest first 
when the young man who is wanting to 
farm or is seeking employment turns to 
his teacher of vocational agriculture for 
help. In the second place, the teacher 
knows intimately and well the farmer 
who owns the farm which the young 
man is desirous of renting or the em- 
ployer with whom he would like to work. 
In the third place, the teacher knows 
the farm which the young man wants or 
the farm or business where he wants to 
work. In the fourth place, the man who 


has the farm and is looking for a tenant, 
or the farmer or business employer 
comes to the teacher of vocational agri- 
culture. When all four of these things 
exist in a situation, we certainly will be 
in a position to make a real solution in 
the whole problem of placement and 
establishment. 


In Conclusion 


When teachers of agriculture will look 
upon part-time and evening-course in- 
struction as an integral part of their 
vocational program and will plan all 


their work on a year-round basis with 
the ultimate goal of a long-time program 
then, and only then, may we expect to 
see real and lasting effects in the farming 
business of the young and adult farmers 
of the future. 

This work is our responsibility be- 
cause of our training, experience, and 
inherent interest in the farm boy and 
the farm. Let us not fear that this re- 
sponsibility will be taken from us, but 
let us continue to avail ourselves of the 
unlimited opportunities which lie ahead 
of us for improving our farming citizens 
and our farms. 


Related Instruction in 


Local Government 


W. HOWARD MARTIN, 
State Supervision, 
Burlington, Vermont 


Ongot the most challenging problems 
facing teachers who are conducting 
programs for young farmers is the selec- 
tion and organization of subject matter. 
It is particularly difficult because of the 
lack of homogeneity of interests, abili- 
ties, and opportunities possessed by the 
individuals comprising the group. Plac- 
ing the emphasis on establishment in 
farming, rather than on technical as- 
pects of specific enterprises in which the 
young farmers do not have an active 
interest, is a recent trend which is an 
indication of the validity of the fore- 
going statement. 

Becoming established in farming or in 
an allied occupation is now generally 
recognized as one of the major objectives 
which teachers should strive to have 
young farmers attain. There are many 
phases of this problem as well as other 
problems which should not be over- 
looked. The problems of establishing a 
satisfactory farm home and of taking 
one’s place in the community as an in- 


formed and constructive citizen, should . 


be considered as pivotal for other in- 
structional units. 

There is an apparent need for keeping 
the unit courses broad in scope rather 
than in restricting instruction to techni- 
cal agriculture. The teacher should be 
responsible for such instruction in agri- 
culture, but it should generally be given 
at the time when it is actually needed by 
the young farmers. Furthermore, much 
of this special instruction must be of an 
individual nature. 


Wirn the hope of broadcasting the 
program for young farmers in Vermont, 
a series of problems dealirg with town 
government was prepared. This unit 
was entitled ‘Our Town Government.” 
There were four divisions of the unit: 
(1) “Who Runs Your Town Business?” 
(2) “How Is Your Town Business Fi- 
nanced?’’; (3) ‘How Was the Money 
Spent?”’; ‘and (4) “Town History and 
Development.” A teacher’s guide which 
included suggestions on methods of 
teaching the unit was also prepared. The 
introduction to the teacher’s guide was 
as follows: 

“The efficiency and success of the 
democratic form of government depends 
primarily on having citizens who are 
informed on its problems, on having 
citizens who prize their opportunities, 
and on having citizens who are willing 
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to contribute time and energy to the 
solution of its problems. If this be a 
sound philosophy, where can we, as 
teachers, find a better opportunity to 
inculcate certain of these ideas in rural 
youth than in the study of the local 
town business? 

“Town * government involves all of the 
principles of the larger units of govern- 
ment; it is part and parcel of the experi- 
ence of all rural youth to a greater or 
a lesser degree. It appears, therefore, 
to afford an idea] teaching situation with 
which we, as teachers of agriculture, 
should deal. Especially is this true in 
connection with part-time and adult- 
farmer groups and in F. F. A. meetings, 
if not in all-day classes of vocational 
agriculture. 

“The series of four units which ac- 
company this introduction presents a 
plan for studying certain phases of the 
problem of town government. Many 
more units could readily be worked out 
by the teacher who becomes interested 
in the problems. The units, in general, 
consist of (a) one or more sheets of 
questions and problems which the class 
members will use as a guide in their 
study and discussion, and (b) sugges- 
tions to teachers relating to the teaching 
of each unit.” 

In areas where the town is not the 
unit of government, the county, town- 
-_ and village may be studied. This 

appears to be a logical approach to the 
study of the State and Federal govern- 
ments and their relationships to each 
other and the smaller units. 

*Special Editor's Note: The term “‘town govern- 
ment”’ as used in the New England States refers 
to local community government units such as 


are included in village and township subdivisions 
in other sections of the country. 


Book Review 


Among the Danish Farmers, by E. J. 
Perry, 191 pp., illustrated, published by 
Interstate Printing Company, Danville, 
Illinois, price $1.60. While much has 
been written in recent years about Den- 
mark’s co-operative marketing, little has 
been said about co-operative production. 
The author places emphasis on co-opera- 
tive production with special attention to 
the work of the Control and Breeding So- 
cieties. An attempt has been made to pre- 
sent information that will be both in- 
teresting and helpful to those’ who are 
concerned with agriculture in general 
and with dairy farming in particular. 
The book is interesting and should prove 
of value to teachers of vocational agri- 
culture and others interested in co-op- 
eration and agriculture.—A. P. D. 
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youn Farm Mechanics 


Whither Custom Work in the Farm Shop? 


R. W. BIERMAN, Teacher, 
Anselmo, Nebraska 


Custom work may be defined as shop 
work done for farmers or others in the 
community who do not have boys 
enrolled in vocational agriculture. In 
Nebraska many teachers have become 
interested in custom work because the 
drouths of the last six years have, in 
many cases, made it difficult for farm 
boys to finance needed construction 
projects for themselves. 

In considering the subject of custom 
work several questions present them- 
selves. To what extent is the farm shop 
work which is being done custom work? 
Is custom work considered by the teach- 
ers of agriculture as necessary or desir- 
able? If custom work is desired what 
means are most effective or most com- 
monly used to secure it? Are instructors 
ever overloaded or asked to do more 
custom work than can be handled con- 
veniently? What advantages and dis- 
advantages have agriculture instructors 
found in custom work? In order to 
secure opinions on this subject a ques- 
tionnaire was sent to a group of Nebras- 
ka instructors. Forty-four replies were 
received. Since this is very nearly half 
of the instructors in the state, it is be- 
lieved that the replies represent fairly 
accurately the opinions of Nebraska 
instructors. 

The amount of shop work which 
could be called custom work varied 
somewhat, but nearly half reported 10 
percent, or less. Nearly all reported that 
less than 50 percent of the farm shop 
work done was custom work. 

The following table shows the opin- 
ions of the teachers surveyed in regard 
to the desirability of, or necessity for, 
custom work in their departments. 


Opinions No. of Teachers 
Neither necessary nor desirable 6 
Desirable but not necessary 13 
Necessary but not desirable 1 
Both necessary and desirable 22 


Several teachers qualified their 
statements to say, in effect, that custom 
work was desirable for advanced classes 
but not for freshmen. 

Half of the teachers reporting used no 
special methods to secure custom work. 
Very few used advertising, and several 
teachers wrote that advertising could 
irritate local carpenters and mechanics. 
The methods most commonly used were 
solicitation by the instructor and by the 
boys. Several teachers used two or more 
methods. : 

The amount of custom work which 
can be handled in any shop depends 
partly on the methods of teaching used 
and partly on other factors. In this con- 
nection 30 of the 44 teachers whose re- 
plies were received stated that they 
were sometimes asked to do more cus- 


tom work than could be handled con- 
veniently. A few said that most of the 
time they were asked to do more work 
of this kind than they could do. Twelve 
instructors reported they were never 
asked to do too much custom work. It 
would seem in this connection that ex- 
cept for certain occasional “rushes” very 
few teachers are offered too much cus- 
tom work. 


When Is Custom Work Justified? 


It is the general purpose of the shop 
program to teach the boys the various 
skills necessary in performing ordinary 
woodwork and forge jobs on the farm 
as well as those necessary in sheet-metal 
and motors work. These skills can be 
acquired thru ‘‘exercise’’ work if desired. 
However, most instructors believe that 
a better job of teaching is done when 
the boys acquire these skills thru con- 
struction work or repair work on actual 
projects. It is better, for example, for 
the boy to learn how to use a saw and a 
plane by making a poultry feeder than 
thru sawing and planing “exercises.”’ In 
order to have these projects on which to 
work the boy must provide the material 
for making them. 

During the past five or six years, and 
perhaps longer in some cases, many in- 
structors have found that the boys or 
their parents are not able to buy ma- 
terial with which to construct projects 
for themselves. In these cases the in- 
structor can either fall back upon 
“exercise” work, or he can secure enough 
custom work to keep the boys busy. In 

r regions, therefore, custom work 

a definite value in that it enables 
the boys to continue making life-size, 
practical, construction projects. In good 
regions where many farms are already 
well equipped custom work may also be 
valuable. 

In departments where many town 
boys are enrolled custom work helps to 
provide these boys with more farm shop 
projects. If good work is done, the de- 
partment is also advertised. The adver- 
tisement also works in reverse if poor 
work is turned out. Several teachers 
reported that they believed custom 
work extended the usefulness of the de- 
partment 
boards and administrative officials like 
to see large projects turned out. One 

wagon box looks more impressive 
than 50 bread boards, however well they 
are finished. Sometimes custom work is 
the only way in which these larger proj- 
ects can be secured. 


Disadvantages of Custom Work 
Custom work also offers several dis- 


advantages. Many farmers want proj- 
ects completed in too much of a hurry. 


in a community. School. 


The amount of time spent in shop by 
boys enrolled is naturally limited in 
every school. It is sometimes difficult to 
explain wt te job which a farmer might 
° in two days may take a month in the 
shop. 

The work may be too difficult, es- 
pecially for inexperienced teachers or 
where shops are inadequately equipped. 
Cheap material may be offered for use 
in construction. Some people expect the 
boys to turn out good work from old 
lumber which really should be used for 
kindling. Sometimes impractical work 
is offered. There are always fellows with 
peculiar ideas who want the teacher of 
agriculture to carry them out. 


THERE seems to be some lack of per- 
sonal interest by the student in custom 
projects. Students may neglect neces- 
sary repair jobs at home when working 
on these projects. In departments where 
too much custom work is offered, it is 
hard to draw the line as to jobs to take 
on. Custom work also tends to expose 
the instructor to criticism. One teacher 
said, he (the teacher) is ‘‘sticking his neck 
out.” Some patrons do not make allow- 
ances for the relative inexperience of the 
boys nor for the fact that the teachers 
may be supervising from 15 to 30 or 
more is at each farm shop period. A 
few teachers reported that custom work 
interfered with a planned shop schedule 
and some said that the shop in the de- 
partment of vocational agriculture 
might be expected to do all school repair 
work if much custom work is undertaken. 

In conclusion it may be said that in 
spite of some disadvantages custom 
work is valuable in enabling boys of 
limited means to acquire skills on life- 
size construction projects. 


Finding Educational Values 


in Farm Mechanics 


G. W. BUSING, Teacher, 
Leaf River, Illinois 


Errective instruction in farm me- 
chanics carries many educational values 
expressed in terms of acquired or 
changed habits, skills, knowledges, or 
attitudes. Kilpatrick has said, “When 
we consider the kind of school demanded 
three things stand out. First, it must be 
a school of life, of actual experiencing— 
no other one could furnish the needed 
learning conditions. Second, it must be a 
place where pupils are active, where 
pupil enterprises form the typical pro- 

ure, for purposeful activity are the 
typical units of the worthy life wherever 
lived. And, third, an interested and pur- 
poseful teacher.’’! 

Farm mechanics contributes greatly 
to the first two points in the kind of 
school we need. There is no doubt that 
when a farm boy plans and constructs 
an individual hog house a good deal of 
forethought is required; that he is put- 
ting into practice a few of the fundamen- 
tals and details in construction. He 
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studies many plans. He actually looks 
around while he is riding to school, or 
while he is driving to the city, to get a 
number of ideas or patterns for the con- 
struction of his house. He settles in his 
mind whether it shall have a floor in it 
or not. He decides whether it shall have 
a single-slope roof, or if it is to be “A”’- 
shaped. He figures lumber bills, decides 
whether he is going to use shiplap or 
drop-siding, determines whether he 
should use soft pine or fir, and deter- 
mines how much it is going to cost and 
how long it is going to last. He finally 
selects a paint, and then comes the 
biggest job, construction. This is a 
school of actual experiencing; it is a 
place where activity is promoted, where 
pupil enterprises form the basis for 
purposeful activity. 


We ARE rapidly coming to realize 
that the mind is not to be used as a gran- 
or a place for cold storage. “Our 
minds are best used when we can put 
them and a little effort to work in meet- 
ing problems and in conducting enter- 
rises. No doubt, in this way, our past 
earning is kept alive and active.’ 
The boy who constructs an individual 
hog house exercises mental and physical 
effort in meeting problems. He will 
find out that unless the building is on 
the square the door is not going to fit. 
If he makes a mistake the first time. 
he is going to use more precautions 
the next time. That boy is learning, 
he is being educated because he is being 
“led to do,” and “to develop.” These 
are educational] values. 

A course in farm mechanics “educates 
while doing,” and applies the principle 
of learning by doing. It concentrates and 
directs the attention and interests of the 
student for better farming, it exercises 
a cause for investment in materials for 
permanent equipment, it leads to suc- 
cessful projects, and ultimately helps to 
make better farmers. 

A course in farm mechanics strength- 
ens the social objectives in education. 
The farm mechanics class may be con- 
sidered a social laboratory. Due to its 
informal nature a boy’s social contacts 
are strengthened. He learns to co-oper- 
ate with his neighbor. He learns to share 
his tools, to work with another on the 
same construction. He learns how to act 
as a foreman on the job. He learns to 
understand, respect, and appreciate his 
fellow workers. He learns that certain 
rude forms of conduct are taboo and 
that he is one of the individuals who 
helps to build désirable moral conduct. 

Effective instruction in farm me- 
chanics carries many educational values 
to the future farmer. It is a place for 
actual experiencing and putting into 
practice. It is a place for purposeful ac- 
tivity. It is a place where mind and 
effort are put to work, and finally it is a 
place for building men and future farm- 
ers. All of these are desirable results 
from an educational standpoint. 


1. Kilpatrick, W. H. Education for Changing Civili- 
zition, p. 112 
2. Ibid. p. 122 


The tradition of good farming is the 
growth of generations, and once lost 
cannot be quickly recovered. By intelli- 
gent planning we can still save and 
reenforce the vitality of American farm 
life, and thus strengthen the foundation 
of social well-being —A. E. Morgan. 


A Farm Mechanics Tool 
and Hardware Identifi- 


+ cation Test 


NORMAN P. MANNERS, Teacher, 
Edinboro, Pennsylvania 


Dip you ever ask a boy in shop to 
bring you a pair of combination pliers 
from the tool cupboard and have him 
return with a pair of electricians’ pliers? 
Did you ever have a boy return with a 
street elbow when you had asked for a 
reducing elbow? Has a boy ever pre- 
sented you with a tack hammer when 
the request was a riveting hammer? 

As instructors in the farm shop, we 
have experienced waste of time with the 
above examples and many similar ones. 
It is granted that the main essential to 
teach is the proper use of the tools, and 
not necessarily the correct names for use 
in purchasing them; but if the boy learns 
the proper name by which each tool or 

iece of hardware is identified he will, 
in the majority of cases, also know their 
proper uses. 

As teachers of agriculture we are 
prone to assume that boys do know the 
proper names for most of the tools and 
materials used in the farm shop. Evi- 
dence for this statement may be had by 
studying the scores of the tool identi- 
fication sheets of the boys who have 
participated in farm mechanics contests. 

Time is a valuable element to the 
average teacher of agriculture. The 
waste of time resulting when boys are 
unfamiliar with the names of tools is a 
disturbing factor in class and shop work, 
in project work, and in the conducting 
of shop demonstrations. To eliminate 
some of this loss of time the writer 
prepared a test or tool identification 
sheet. As yet, this test has been used 
primarily in the ninth and tenth grades. 

At the beginning of the school term, as 
a preliminary procedure, the new pupils 
are conducted on an exploratory tour of 
the shop. The purpose of the tour is 
chiefly to acquaint the boys with the 
tools and hardware which will be at 
their disposal during their shop work. 
As a general rule about one half of the 
group will be able to supply a name for 
about 50 percent of the tools shown to 
them. The names which they give are 
very seldom the names by which the 
equipment is purchased. Frequently the 
names suggested are colloquial. 

TOOL IDENTIFICATION SHEET 
Instructions—Place the number of the 


tool upon the blank space to the left of 
the corresponding purchasing name. 


1—Breast drill 11—Hame clips 
2—Half hatchet 12—Expansion bit 
3—“C” clamp 13—Pick-up tongs 
4—Bit gauge 14—Pipewrench 
5—Plumb 15—Doubletree 
6—Try square 16—Anvil 
7—Single tree hook 17—Block plane 
8—Glass cutter 8—Auger bit file 
9—Plow share 19—Pruning saw 
10—Nail set 20—Stove bolt 


(The above represents one fifth of the actual test) 


Following the exploratory tour, which 
may have a time duration depending 
entirely upon the tool furnishings of the 
shop, the class is presented with the 
“Farm Mechanics Tool and Hardware 
Identification Test.” Pictures of tools 
are clipped from catalogs, pasted upon 
stiff-back cardboard, and numbered. 
Usually five tools or pieces of hardware 
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attached to each cardboard strip com- 
prise a group. Each boy is given one of 


the mounted strips. He also receives an 
identification sheet as shown below. 

On the sheet have been placed the 
purchasing names of 100 tools and pieces 
of hardware found in the school. Only 
things actually found in the shop are 
included. The boy places the number of 
the picture on the blank space to the 
left of the corresponding name. If names 
and tools and materials have been prop- 
erly associated together, the boy ex- 
periences very little difficulty in suc- 
cessfully completing the test. 

The test is given four times during the 
year to determine the pupil’s progress. 
Limits for the test depend entirely upon 
the shop equipment and the resource- 
fulness of the instructor. 


Training for Rural 
Leadership 


(Continued from page 163) 


soil. One of the reasons for the unfavor- 
able position of farming is that the 
struggle for existence has made it im- 
possible for farmers to occupy places of 
leadership. When enough economic 
rights are restored to farmers to enable 
them to have a satisfactory standard of 
living, and perhaps a bit more, then we 
shall see men of the land taking ‘their 
places in the councils-of :men as leaders 
and as intelligent guardians of our bill 
of rights. 

If this be so, we who have the re- 
sponsibility of guiding the training of 
boys and girls of the farm also have the 
responsibility of developing those quali- 
ties of leadership which farmers should 
possess. 

Ignorant and untrained farmers are 
the playthings of designing people. 
Trained farmers are the bulwark of 
democracy. We must have trained farm- 
ers if we are to continue to enjoy liberty 
as we have known it in this nation.— 
E. R. Alexander, Texas. 


Our Magazine Binder 


This attractive brown binder, neatly 
lettered, with post adjustments, holds 
two volumes of the magazine. All copies 
of the magazine are punched to fit these 
binders. An increasing number of teach- 
ers are using this means of making a 
valuable addition to their professional 
library. At one dollar each, postpaid, 
these can be ordered directly from the 
Meredith Publishing Company, Des 
Moines, Iowa. 
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Studies and Investigations 


Cc. S. ANDERSON 


Occupational Status of Men Qualified at 
lowa State College Since 1923 to Teach 


Vocational Agriculture 


MELBURN C. KNOX, Graduate Student, 
lowa State College 


Waar opportunities are there for a 
young man in the field of agricultural 
education? This question is in the mind 
of many college students, teachers, 
teacher-trainers, and supervisors of 
vocational agriculture. In an endeavor 
to find the answer to this question, a 
survey was made to discover the occu- 
pational experiences of 325 men quali- 
fied at Iowa State College since 1923 to 
teach vocational agriculture in high 
school. 

Complete data regarding occupations 
and incomes were secured from the rec- 
ords of the Iowa State Board for Voca- 
tiona] Education, the State Department 
of Public Instruction, the Iowa Agri- 
cultural Extension Service, the Farm 
Security Administration, the United 
States Office of Education, and by cor- 
respondence with individuals. Partially 
complete data were secured for 320 out 
of the 325 men who have qualified in 
Iowa since 1923. Complete data were 
obtained for 294 qualifiers. 

For teachers who have no separate 
travel allowance, their incomes were 
reduced to net incomes by subtracting 
3130, which is the sum received by 
teachers who did receive such allowance 
in 1937-38. The various occupations 
followed by men prepared to teach vo- 
cational agriculture were classified for 
ease in comparing and handling as 
shown in the accompanying table. 


Men Enter Occupations for Which They 
Are Prepared 


About 95 percent of the men qualified 
at Iowa State College were found to be 
engaged in occupations for which they 
were fitted by their college training and 
experience as teachers of vocational 
agriculture. Only 16, or 4.9 percent of 
them, are now engaged in work which is 
neither agricultural nor educational. 
The exact occupational distribution is 
shown in the table. As might be expect- 
ed, the largest number, 142, are teach- 
ing vocational agriculture. The occu- 
pational distribution grows wider with 
time as only 20.7 percent of those quali- 
fied in 1923-27 are now teaching voca- 
tional agriculture while 86.8 percent of 
the 1935-38 group are still teaching. A 
considerable number are pommee in 
agricultural extension work, soil con- 
servation, administration of and teach- 
ing subjects other than vocational agri- 
pn in high schools, in farming, and 
in college teaching. 

The records of 320 known qualifiers 
show that 268 or 80.7 percent of them 
have taught vocational agriculture. 
Those who are now teaching have a 


median total experience of 6.2 years 
while those who have left the field have 
done so after teaching a median of 4.8 
years. It is interesting to note that the 
men who majored in courses other than 
agricultural education while in college 
have entered into teaching vocational 
agriculture to the same extent and have 
remained in it as long as have the men 
who majored in agricultural education. 

There have been 126 men qualified at 
Iowa State College who have left the 
teaching of vocational agriculture one or 
more times. Of this number, 117 or 92 
percent have entered agricultural or 
educational occupations. Only 17 men 
have returned to the teaching of voca- 
tional agriculture, five of them from 
farming and four from other types of 
teaching. 

The median incomes of men who have 
qualified at Iowa State College and who 
are now engaged in teaching vocational 
agriculture is $1906 per year. This com- 
pares very well with figures published 
by the United States Office of Educa- 
tion,! which show that, among the 
46,000 alumni of the 31 institutions 
surveyed, college men going into teach- 


ing earned an average of about $2000 a 
year eight years after graduation. The 
incomes of teachers of vocational agri- 
culture have, as a rule, increased with 
experience. The increase averages about 
$125 for each four-year period. This trend 
is even more evident in other occupa- 
tions in which qualifiers are engaged. 
Former teachers of vocational agri- 
culture who have entered other occu- 
pations have, in general, increased their 
incomes slightly when making the 
change. This would, of course, be true 
for men leaving any occupation to enter 
another, since people ordinarily change 
occupations to secure a promotion of 
some type, usually financial. There has 
been a fairly uniform spread of men 
leaving each income group. The differ- 
ences between the incomes of men leav- 
ing vocational agriculture might not 
have increased in the same manner 
they remained in teaching. These differ- 
ences must be qualified to some extent 
as is suggested in the following para- 


ph. 

The men engaged in farming and 
teaching vocational agriculture have the 
lowest median incomes of all the groups. 
These median incomes and the number 
of men in each income group are shown 
in the accompanying table. It must be 
remembered that the cost of living in 
various locations and occupations is not 
considered in this study. Hence, an in- 
come of $1800 in a smal] Iowa town may 
be worth as much to the recipient as a 
much larger one is to a man whose occu- 
pation is in a large city. 


Present Occupational and Income Distribution of 294 Men Qualified at lowa State 
College Since 1923 to Teach Vocational Agriculture 


TNCOMES ra 
— 
Occupations Un- 1400 1600 1800 2000 2200 2400 2600 2800 Over 3 $ § 
, a Se Ee Se ee SE 38 
1400 1599 1799 1999 2199 2399 2599 2799 2999 3000 ez £8 
1. Teaching voc. ag.... 2 8 37 46 27 16 5 1 —_ — 142 $1906 
2. Educational: other 
than voc. ag......... 4 2 4 6 22 11 14 16 3 21 103 2443 
a. Agricultural 1 — 1 3 15 6 7 13 3 14 63 2571 
(1) County agent.. 1 — —_ — 3 2 6 4 1 2 19 2533 
(2) Soil Cons. 
Service........ _— _ _— _ 9 1 _ 7 — 5 22 2643 
(3) Farm % 
Admin......... — —_ _ 3 2 2 _ 1 1 _ 9 2200 
(4) College teach- 
SS a _ _-_ —_ _ _— _ _ _— 1 3 
(5) College teach- 
er, ag. ed...... — _— _ _— _ 1 1 _— _— 4 
(6) Others: ag. 
missionary, re- 
settlement, etc. — _ 1 _ 1 _ _ 1 _ 3 6 
b. Non-agricultural .. 3 2 3 3 7 5 7 3 _ 7 40 2300 
(1) Elem. & sec. 
teachers....... 3 1 1 _ 7 1 2 _ _— 1 17 2114 
(2) Admin. and 
superviso! _ 1 2 3 _ 2 4 2 _ 4 18 2450 
(3) College 
teachers....... _— _ _ _ 2 1 _ _ 2 5 
3. Non-educational.... . 4 2 4 9 2 2 3 4 2 17 49 2533 
a. Agricultural... . 3 1 4 5 1 1 2 4 1 11 33 2600 
(1) Farming...... 3 — 4 3 _ 1 1 —_ _ 4 16 1900 
(2) Research and 
statistics...... — — _ _ _- _ _ 2 _ 1 3 
(3) Farm manager. — 1 — 1 — —_ — 1 —_— 1 4 
(4) Seed and feed.. — —_ — 1 _ _ 1 _ _ 3 5 
(5) Others........ _ — _ _ 1 —_ _ 1 1 2 5 
b. Non-agricultural .. 1 1 _ 4 1 1 1 _ 1 6 16 2500 
(1) Salesman...... _ 1 _— 1 _ _ — —_ —_— 2 4 
(2) Journalism. ... — — - 1 _ _ _ _ 1 2 4 
(3) Others........ 1 — — 2 1 1 1 _— _ 2 8 
eee 10 12 45 61 51 29 22 21 5 38 294 
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Teaching Agriculture 
Not a “Blind Alley" Job 


In general, it would seem that teach- 
ing vocational agriculture has not been 
in any sense a blind-alley occupation for 
the men qualified at Iowa State College 
to teach vocational agriculture. The 
men who have teaching experience seem 
to be in demand in related fields. The 
men who never teach become estab- 
lished and receive good incomes in simi- 
lar fields of work. However, those who 
do not teach usually start at lower in- 
comes than do those who go into teach- 
ing vocational agriculture. The United 
States Office of Education, in the pre- 
viously mentioned report, stated that 
the 46,000 graduates of 31 colleges from 
1927-35 hee received an average income 
of $1341 for the first year after gradu- 
ation. 


Of all the Iowa qualifiers known, only 
one is autinianal Approximately one 
half of the men qualified to teach voca- 
tional agriculture during the 16-year 
period, who are no longer teaching, are 
now in occupations where their training 
and experience in vocational agriculture 
are probably of value. Their incomes in 
these occupations are higher than the 
incomes of teachers of vocational agri- 
culture with an equal amount of experi- 
ence. This difference cannot in any way 
be interpreted as a measure of relative 
ability or professional success, nor can 
it be taken as an adequate measure of 
financial success for, as been pre- 
viously mentioned, differences in cost of 
living and other factors may offset the 
differences. 


1. United States Office of Education. Economic 
status of College Alumni, United States Govern- 
ment Printing Office, 1939 : 


Occupational Status of Graduates in 
Vocational Agriculture in Maryland 


PAUL R. POFFENBERGER, Assistant in Agricultural Economics, 
University of Maryland 


Tue purposes of ‘ <jgugpueegemmes) 
this article are to 
present the results 
of a study showing 
the placement of 
graduates of voca- 
tional agriculture 
in Maryland, over 
a period of 12 
years, and to show 
the extent of mi- 
gration from the 
country to the city 
of the rural youth. 
This shift may in- 
dicate the value of the productive work 
of youth accruing to the community 
which educated them, or the extent to 
which these productive youth have 
been transferred to the urban centers 
which reap the profit of the education 
provided by rural people. 

Teachers of vocational agriculture 
have influenced many young people 
and agricultural practices in their 
patronage areas. The fecundity of their 
work will be revealed more and more as 
their graduates of today take over the 
farming activities of tomorrow. The 
teacher must strictly evaluate and ana- 
lyze his boys in, order to train, guide, 
direct, and prepare them for the work 
which they are about to pursue. Then he 
should use all resources at his command 
to aid in seeking employment for his 
graduates in the type cf work for which 
they are best qualified. Vocational 


P. R. Poffenberger 


teachers are becoming employment fac- — 


tors in many rural communities, and 
they are performing a valuable service 
to their students and the community 
which they serve. 

Thru the use of a questionnaire mailed 
to teachers of vocational — 
data were collected showing the kind of 
employment at that time of all gradu- 
ates of the department from the time 
it was started. Data in this study are 
based upon the replies of 21 teachers re- 

rting on a tota) of 1,369 boys. This 
is estimated to be about 60 percent of 
all graduates in vocational agriculture 
in Maryland. The data should be in- 


terpreted as of the date of enumeration 
—December, 1938. 


Occupational Status of Graduates of 
All-Day Departments 


Upon graduation, boys with training 
in vocational agriculture entered a va- 
riety of occupations which may be 
generally classified into four groups: 
agriculture, business, industry, and pro- 
fessional work—each of which has many 
ramifications as to the type of work 
involved. 

Graduates in vocational agriculture 
are by no means immune to the per- 
plexities confronting youth when they 
complete high school, which marks an- 
other milestone in their life’s career. 
Many of them enter the agricultural oc- 
cupations for which their high-school 
course has specifically prepared them; 
others are lured to the cities seeking 
employment in business or industrial 
work; and there are the smal], but per- 
haps more fortunate groups, who have 
the opportunity to continue their edu- 
cations in institutions of higher learning. 

Of the 1,369 graduates studied, the 
total number included in this study 
about 877 boys, or 64 percent, remained 
in the community in which they lived 
while attending school. Approximately 
430, or 31.4 percent, migrated to sections 
outside of the community. The remain- 
ing 62 boys, or 4.6 percent, were not 
definitely identified as to location. 

Agricultural occupations attracted 
845 of these boys, or 61.7 percent of the 
total number of graduates; non-agricul- 
tural occupations claimed 462, or 34.7 
percent of them; and the other 3.6 
percent were not classified. 


Migrants and Non-Migrants 


Of the total number studied, 21 per- 
cent were working at home with either 
a definite allowance, an indefinite al- 
Jowance, or an income from one or more 
enterprises. Five percent were employed 
as farm laborers away from home. A 
relatively large number, 10.8 percent, 
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were partners in the farm bisiness. 
Only 4.1 percent were farm tenants 
while 3.2 percent were farm owners and 
operated their own farm. One half of 
one percent were absentee landlords; one 
percent were employed as farm man- 
agers; 5 percent in allied agricultural 
occupations in the community; and 
13.4 percent in work not related to 
agriculture in the community. 

Graduates employed outside of the 
community in which they attended 
school were also grouped according to 
occupations followed. The number at- 
tending college accounted for 5.3 per- 
cent of the total of 1,369 boys; those 
employed in agricultural colleges, .6 per- 
cent; in United States Department of 
Agriculture, .8 percent; as teachers of 
vocational agriculture, 1.6 percent; as 
county agents, .1 percent; employed in 
business, 10.8 percent; in industry, 6.9 
percent; and in farming and allied agri- 
culture, 5.3 percent of the total number 
of graduates. 

The number of boys deceased 
amounted to 1.3 percent of the total. 
The whereabouts of 2.6 percent of the 
total were unknown, and .4 percent of 
them were in unclassified or miscel- 
laneous occupations. 

It is worthy of note that only three- 
tenths of one percent of the 1,369 boys 
were unemployed at the time the data 
for this study were reported. 


Summary 


Agricultural education, as developed 
under the Smith-Hughes Act and given 
impetus by subsequent congressional 
acts, has progressively increased in scope 
and influence. The growth has been 
rapid in Maryland. For the school year 
1917-1918, there were five departments 
of vocational agriculture with a total 
enrollment of 67 pupils, as compared 
with the school year 1938-1939, in 
which there was a total of 56 depart- 
ments and an enrollment of 2,245 pupils. 

Farming is the most important oc- 
cupation followed by graduates in voca- 
tional agriculture from these depart- 
ments. More boys go into farming than 
any other individual occupation. Of the 
1929 graduates, more of them are now in 
business than in farming. About 50 
percent or more of the graduates of 
each year since 1931 are now in farming 
or allied occupations. Graduates of the 
past three years have taken up farming 
as a career in over 50 percent of the 


cases. 

The data indicate an increasingly 
larger proportion of each year’s voca- 
tional agriculture graduates employed 
in farming at present from the classes of 
1929 to 1939, and a decrease in the 
proportion of graduates of each class 
employed in business and industry at 
present. 

Graduates in vocational agriculture 
enter a variety of occupations and go 
into many different localities for em- 
ployment. About 64 percent of all 
graduates remained in their home com- 
munity, and about 61.7 percent went 
into farming or allied agricultural oc- 
cupations. 

Teachers of vocational agriculture 
should take cognizance of their in- 
fluential position in their respective 
patronage areas and operate their de- 
partments and conduct their work and 
community activities accordingly. 
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Future Farmers of America 


L. R. HUMPHERYS 


Putting the Members to Work* 


LESLIE NELSON, Adviser, Box Elder Chapter 
Brigham City, Utah 


In THE previous 
articles of this se- 
ries we have dis- 
cussed the election 
and functions of 
the various officers 
in the local Future 
Farmers of Ameri- 
ca chapter. It 
would seem very 
appropriate now 
to give some con- 
sideration to that . 

part of the organi- Leslie Nelson 
zation in which 

much of the real work of the chapter is 
carried on: committees and committee 
functions. 


Delegating Responsibility 


In the typical American institution, 
whenever an important job is to be 
done, the first step is to delegate the 
work to an individual or committee 
and to fix the responsibility for getting 
the work done. The operation of an 
efficient F. F. A. chapter offers no ex- 
ception to this practice. It is true that 
in some chapters the officers try to take 
the responsibility for doing too much of 
the work. 

Occasionally one will find a president 
who is somewhat of an administrative 
genius. He attempts to efficiently super- 
vise the social, recreational, and busi- 
ness activities of the whole chapter. 
But for the most part whenever a chap- 
ter fails to make use of committees, it 
does not have a functioning program 
and a democratic institution. In fact, to 
fail to delegate much of the responsi- 
bility of the local chapter to the mem- 
bership thru individual committee as- 
signments is to rob the members of an 
opportunity to grow and share in the 
administration of the affairs of the 
chapter. Furthermore, I can say without 
fear of contradiction that the chapters 
that are making real progress are those 
in which there are several committees 
organized and working towards a pre- 
determined goal. The element is so much 
in evidence in chapters visited that I 
have come to the conclusion that the 
accomplishments of any one chapter are 
in direct proportion to its ability to 
utilize its membership on active, par- 
ticipating committees. 


Committee Appointments 


In discussing committee organization 
with advisers it has been interesting to 
note two distinct methods used in ap- 
pointing committees. One group of ad- 
visers suggests that the a of ac- 
tivities should be formulated before the 
committees are appointed to carry out 
the program. The other group maintains 


that they should be appointed first, and 
that at least the several chairmen should 
help in making up the annual program 
of activities. This is a good deal like 
the argument about which came first, 
the hen or the egg. In my opinion it 
does not make much difference. How- 
ever, there is value in the contention 
that if an individual] has a part in formu- 
lating a program of an organization of 
which he is a member, he will be funda- 
mentally interested in carrying it thru 
to completion. 

The important consideration, then, 
is to wisely assign the several chapter 
activities to the proper committees early 
in the year in order that they may dis- 
charge the duties to which they are as- 
signed. We have found that the most 
effective way in which this can be done 
in our chapter is to have eight standing 
committees and to give each committee 
the responsibility of formulating its own 
program. This means that each com- 
mittee has a part to play in setting up 
its own activities, and in directing them 
thru to successful completion. In addi- 
tion to this procedure the chapter 
officers, in working out their annual plan, 
assign certain activities to the standing 
committees. Under this provision a 
committee’s work is made up of some 
activities of its own choosing and other 
activities assigned by the officers. To- 
gether all these activities constitute what 
will be referred to as the chapter’s 
annual program. 


Putting Every Member to Work 


As each activity in the program is 
given consideration, the committee con- 
cerned may appoint subcommittees (in 
large chapters) to share in the responsi- 
bility of executing the plan. This whole 
problem of committee work may seem 
to be rather complicated in theory, but 
it works out beautifully in practice, and 
it actually simplifies the work of all con- 
cerned. Committee assignments give 
everyone something to do and, above 
all, afford training in leadership, co- 
operative effort, and citizenship. An ex- 
ample will show how this works out in 
our chapter. 

In looking at our annual program we 
find that the parent-and-son banquet is 
the responsibility of the recreation com- 
mittee and that it is scheduled for the 
second week in February. Early in Janu- 
ary the recreation committee wil] ap- 
point the following subcommittees: (1) 
Program, (2) Finance, (3) Decoration, 
(4) Food, (5) Reception, (6) Place Cards, 
and (7) Check Up. Each of these sub- 
committees is headed by a member of 
the original committee. Thus we see 
that seven boys get the thrill and de- 
velopment that come from doing a 
definite job. 


This procedure may not always re- 
sult in the most efficient method of 
handling a situation, but we believe 
that the small sacrifice in efficiency is 
more than compensated for in the in- 
creased participation and interest. Small 
chapters may not be faced with the 
problem of getting the individual mem- 
bers to be active, but it is a real difficulty 
in large groups. The procedures can be 
adjusted to meet the varying conditions 
in chapters. In any event the all-im- 
portant thing is to put every member to 
work, to make him feel that “this is my 
chapter,”’ not the “president’s chapter.” 

It is much better to have committee 
chairmen appointed by the officers, rather 
than to have them elected by the mem- 
bership. After appointment of the chair- 
men of the several committees, the 
method of selection of committee per- 
sonnel is to be decided. Sometimes this 
can be done by simply electing one or 
two committee representatives from 
each class in agriculture. Another meth- 
od which has proved successful is to 
have each chairman select his own com- 
mittee members. Stil] another method 
is to divide the chapter responsibilities 
in such a manner that every member 
is assigned to serve on some committee 
in which he is primarily interested and 
with which he can make a contribution. 
Certainly the chairman of the committee 
should have a chance to choose those 
who are to serve with him. 

The committee chairmen should be- 
come a part of the chapter council which 
is made up of the advisers and officers. 
The chapter council is the governing 
body and the clearing house for all the 
business of the association. Council 
meetings keep everyone acquainted 
with the business at hand and also pro- 
vide that most important element in any 
organization—co-operation. 


Checking Up 


One of the best stimulants to com- 
mittee activity in our chapter is the 
regular progress reports. Progress re- 
ports keep the membership informed 
and keep the committees on their toes. 
In some cases it is advisable to have 
these reports given in officers’ meetings. 
In other cases a committee may make 
reports to the entire membership. If a 
committee has a report to give, it is 
more likely to be on its toes and do 
something. In these situations one com- 


. mittee will endeavor to surpass the 


accomplishments of another committee. 
This element of competition between 
groups, when kept within proper limits, 
is a wholesome means of insuring active 
participation in chapter activities. 
Committees are the legs on which 
the table of achievement must stand. 
Interest in a chapter is directly pro- 
portional to the amount of participation 
in the activities by the individual mem- 
bers. A member has an investment and 
interest in his organization only when 


he puts something into it. 
*This is the tenth in a series of articles by Mr. 
Nelson i ith leadership: in the local 


wi 
chapter of Future Farmers of America.—Ed. 
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Montana Adopts Officer- 
Training School and Camp 


A.W. JOHNSON, State Adviser, 
Bozeman, Montana 


TEACHERS in Montana are convinced 
of the value of F. F. A. officer-training 
camps. As a result of our experience 
last summeér we will move to make this 
an annual affair. Fifty-eight Future 
Farmer officers and advisers attended the 
first annual F. F. A. Camp and Officer- 
Training School at “Camp Sunshine,” 
Elliston, Montana. Forty-four out of 
56 chapters had representation in this 
training program. Eight local advisers 
and four state advisers participated in a 
four-day program. 

daily program included the fol- 
lowing events: 6 a. m., rising hour; 
7 a. m., breakfast; 8 a. m., group dis- 
cussion; 9:30, leisure period; 10 a. m. 
group discussion ; 1l a. m., o 
recreation; 12 p. m., lunch; 1:30 p. m., 
group discussion; 2:30 p. m., leisure 
period; 3 p. m. group discussion ; 4 
p. m., 0 recreation ; 5:30 p. m., 
dinner; 7:30 p. Fa get — 
ment p p. m., lights out. 

Letal inate advisers, state advisers, 
whee state officers acted as group leaders 
in the discussions. Most of the time was 
spent in discussing the following prob- 
lems: organizing and setting up local 
programs of work; practice in parlia- 
mentary procedure; duties of all chap- 
ter offices; state and monthly F. F. A. 
reports; and district organizations. The 
conference discussions were under the 
direction of the local advisers. 

The cost of the four-day camp pro- 
gram for each boy was $2.50. This in- 
cluded meals, lodging, and other re- 
lated expenses. One adviser from each of 
the nine districts in Montana was asked 
to be present at the camp. These ad- 
visers were responsible for arranging 
the transportation for the boys from 
their representative districts. Each chap- 
ter within a district shared in the ex- 
penses of transportation to the camp. 

The value secured from this officers’ 
training school was far beyond our ex- 
pectations. The individuals participat- 
ing were so enthused over the results 
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This exhibit, entitled ““White Americans,” 


attracted considerable attention at the World's 


Poultry Congress at Cleveland. It was made and shown under the direction of Ellery E. 
Metcalf, of Saugus, Massachusetts, an instructor in the Essex County Agricultural School. 
The exhibit presented a series of cages, each containing a different generation of family 
group obtained in the process of creating a new white bird out of two other breeds that 
were originally brown. In the demonstration Dutch Barnevelders were mated with Rhode 
Island Reds, and by carefully selecting the mutations or color changes for mating the 
second generation, distinct changes in the original breeds were secured 


that a movement is now on foot to set 
up in the state program of activities an 
ne program. 


Hints for the 
F. F. A. Banquet 


Tue main purposes of an F. F. A. 
chapter banquet are four-fold: First, 
to provide an opportunity for the boys 
to inform their parents and guests in 
detail about vocational agriculture and 
what their F. F. A. is doing; second, to 
obtain valuable leadership experience; 
third, to stimulate a closer fellowship 
and comradeship between father (moth- 


‘er) and son; and fourth, to have a 


good time. 


In order to more nearly accomplish 
its purposes every F. F. A. banquet 


“Camp Sunshine,” F. F. A. Officer-Training Camp, Elliston, Montana 
Tue AcricuLTuRAL Epucation MacazineE March, 1940 


should include the following features: 
1. Banquet opened and closed with 

ritual. 

2. All officers knowing the ceremony 

and the speakers their talks. (Speak 

to be heard.) 

. All F. F. A. paraphernalia displayed. 

. A large number of dads and/or 
mothers present. 

. An F. F. A. boy for toastmaster and 
one to return thanks. 

. Toastmaster able to use the gavel 
effectively. 

. An F. F. A. reception committee to 
take wraps, welcome guests, and 
introduce them to one another. 

8. Guests conducted on a tour of the 
school building, especially of the 
agriculture classroom and farm 
shop. 

9. Guests present including: a dele- 
gate from a neighboring chapter, 
members of the board of education, 
county superintendent, representa- 
of the school faculty, local news- 

r editor, county agent, state or 
sale F. F. A. president, a 
representative from each evening- 
pd ger song school, business men, 
other influential persons. 

10. eal served at regular meal 
time. (6-6:30 P. M.) 

11. Entire program not exceeding two 
hours. 

12. F. F. A. boys neatly dressed (wear- 
ing neckties and coats), especially 
the officers and speakers. 

13. Introduction of dads and guests. 

14. Music, preferably by F. F. A. 


NI oD Gh Pw 


members. 
15. A large number of boys on the pro- 
gram and very few, if any, talks by 


guests other than school principal 
or superintendent. 

16. Information for guests about the F. 
F. A. organization, the chapter’s ac- 
complishments during the preceding 
year, its objectives for the current 
year, and about outstanding boys’ 
supervised farming programs. (/m- 


portant.) a 
17. A chapter newsletter giving sum- 


oe. ode 5 Eye Ge es a - ae ie? MR ee ete: «ho 
ats POC ae Ee aE, a a gg es” | maleate ay a co pec + A hoes ae. 
oe ee? | “ee = ae. oe ee fee Ys, 
: | a _ jae 2 gos " 7 Ng - ° ry Se Se es or 
sets. 
ae 
177 J 
sae £ aa 
STEP Ba Met. eee , ae eae 
. > 5 is 3 Se ees st * aiid , 2 
eee San: moe Ame nay age eee yo : ¢ 
_ we ee. At 
| 2 eae ieee ; | 
CS. 2 me _ ann. pRITY BREE dis 
pe : Be ~ a a | tae 
S| ae Br Re re “WHITE AMERICANS | 5 pe: 
; ) iae ' _ 
: a a Se ae fi a 
ee a a - ayaa 4 * ‘ re 
i a ek ee * 4 ae 
ee hen Se ji ig » *s wb 
. Eee meer Se * Sa Eee eet ane is es 
Tes —_ » £4-- =i 
: pe A : ssh - F — otees! Vain t 1 eae ie .. ae 
=a Paes teers tT! ri I aa < 3 " og ea aa Poms ~~ oS 
| Cane , ~ Am tg '. ge te ae a 
/ Sie i aetiape Cos oe Phy mF al ce 4 
i fae RPA ah Peer st Sys a 4 a ” ce 
ay RES ee Pe es ‘ ae “a 
¢ sti ee OO a ¢ Pes) ‘ . = 
4 “i io con aes £ ‘eee ae : Fe : : 
| i aes z oe he ey Se 
: a . : “Se Pei eee as eee Poe * = 
ie 
a 
Ti 
3 
oie 
PES SE ATER Ts SP AE TE = 
a 
Bs 
ae 
aS 
aa. 
; 
a i 
; ‘ 
oe 
x 
4 
‘ 
et 
te +s ¥ yc . Ag 
* ¥ » Ste é “f ere | » Sc Pat mee 
i gn i i ete. 5, a eerie rex oe BF 2 OP ae - ay 
i ea gee . IR Oe > Bute ane) = a ae 
i — aan a a aa - 
te iia ; oe ee een oe ee ee } 
Pena 2 Sf A Se ON Re ae 
ee 2 Se elite a wa Le > Cae fc ~ ae ae oe. ee A rely 
“ieee acai & F : att oa" 5 “ae a mn ay pace Bees peu | cas ¥ Ss 
5. OAL i ta =e , i aa ore Pee 5 ‘y 
as yi Sha . ~~ RS aa ts 
oy cle mee PRES Oe e M6 cop iniamine ia Ps ug 
i pia a co coed a ay. ae i pee : 
3 | <a re ee So a ra 
niches Sai eT a Seb ys a one 
ninety wate 3 ~ Pans ai Rt = a ep an 4 ae i a 
Ces ———.. 3 ee ee I ee om 
é ; A a fe Pape tet 7 en 
Fs ; = sa eel é s te ¥ ec i ae ie os =a 
. eee P: a F 2. A a a = ven 
ye . ot j een \4 AGE 3 2 a age haunting a © ae 
o> —mhd fa Bea | 
- > anf a ee bet “4 
i <a ame 5 i a ge ae. 
y YZ ee Oe ie Of ee 
_ Bg oes 4 v y : . Se “a a te : 
a di oe $ af Th + e = 7 ee a ae a 
Pe ae b v4 a Se ial one 
a a ; ‘ iT oe ee wt er ics Pe a 7 
s Res "4 = "gyal a 7 ae ‘i Aa - es Br 
. ee E 
Ze O gee PM mg 2 
: Y 0 i , * et. i 4 VE ne al ee e:. as 4 
ae. tet ee 
— . ; a". a a 
a i : ao. : — > . 
a pee ee ee fg ee ee es ¢ ' 
ae a ES eee 
- 
P 
By 
: e 
‘ “4 az: 375 m 
. : 2 : ; = ; . . Bay a 3 oe 


178 
anty of accomplishments distrib- 
u to guests. 
18. Local newspaper giving the banquet 


publicity—From West Virginia F. 
News. 


A Philosophy of 


Vocational Agriculture 
(Continued from page 165) 


“*Learning at its best is characterized by the 
application of intelligence to the meeting of 
needs. No fixed formula can be prescri for 
the appropriate satisfaction of needs, for they 
are continually developing and expanding 
and are Lets 4 | in conflict with one an- 
other. . t is the business of the teacher 
then to understand the nature and needs of 
the individual in his meaningful relationships 
of living, and to help meet his needs in such 
a es as to make life richer and more mean- 


This concept of learning throws the 


teacher squarely into two major prob- 
lems: (1) that of understanding the 
student—physically, mentally, and emo- 
tionally; and (2) knowing firsthand the 
student’s environment. In order to 
recognize needs which grow out of this 
interaction of the individual with his 
environment the teacher must know 
both the individual and the environ- 
ment. The implication of this point of 
view, as it applies to teachers of voca- 
tional agriculture, is that they will de- 
vote much time in studying the farm 
and human resources of the community. 
It means that they will make careful 
social and economic analyses of the 
family, along with a detailed study of 
soil, forestry, and all other resources of 
the farm. 

Because of this complexity of needs— 
especially of adolescents and adults 
—which grow out of an environment 
ever increasing in complexity, it becomes 
necessary to make some classification of 
needs. Endeavoring to make a suitable 
classification of needs has been a favo- 
rite pastime of educational writers since 
the time of Plato. In most instances, 
however, it appears that they have been 
more interested in setting up appropriate 
areas for classifying our present world 
of subject matter than of suggesting 
areas for studying needs. Some of the 
more recent curriculum studies suggest 
more appropriate areas for classifying 
and organizing needs. The “Proposals 
for the Revision of Ohio High-School 
Standards” suggests the following areas: 
(1) physical, intellectual, and emotional, 
(2) social, (3) vocational, and (4) de- 
veloping a “philosophy of life’ or point 
of view.® The following areas are set up 
in the Georgia program: (1) maintaining 
physical, mental, and emotional] health, 
(2) earning a living, (3) citizenship, (4) 
utilizing and controlling natural re- 
sources, (5) receiving and transmitting 
ideas, (6) transporting persons and com- 
modities, and (7) expressing aesthetic 
and spiritual values.!° 


Vocational Education in Agriculture in 
Relation to Total Educational Needs 
and Objectives 


An examination of the curriculum 
studies made in recent years reveals 
that they all provide an area for dealing 
with the problems of earning a living. 
Educational leaders recognize the neces- 
sity for inclusion of vocational educa- 
tion in the school. 

The major function of vocational edu- 


Pee 


cation in agriculture in this picture of 
needs and objectives, like that of all 
education, is that of striving toward the 
democratic ideal by placing emphasis 
upon reflective thinking and sharing 
common interests and concerns. It will 
strive to discover the real needs and 
problems of an economic and vocational 
nature, and to help farmers and farm 
boys toward the attainment of higher 
standards of living thru the use of in- 
telligence in solving these problems. It 

will be genuinely concerned with a 

better understanding of the farmer and 

farm boy, and their total environment. 

Specifically, it means that careful ex- 

aminations will be made of all aspects of 

farm and community living, in order to 
discover the problem situations. These 
aspects include the following: 

1. Age and interest of the student, num- 
ber in family, educational attain- 
ments of members of the family, so- 
cial activity of student and members 
of the family, family income from 
other than farm sources, and similar 
data. 

2. The farm home—number of rooms, 
condition of house, heating devices, 
kinds of artificial light, water sys- 
tem, sewage, screening, telephone, 
radio, automobile, landscaping, con- 
dition of barns and other out-houses, 
condition of fences, and amount and 
kinds of foods provided and pre- 
served for the family. 

3. Farm information—size of farms, 
acres in cultivation, acres in pasture, 
miles to market, kind of roads, num- 
ber of tenants, number of plows, 
number of work stock, topography of 
soil, slope of soil, degree of soil erosion, 
types of soils, present land use, con- 
dition of terraces, strip-cropping 
practices, contour tillage, rotation 
system, orchard practices, and kind 
and amount of farm machines. 

4. Scope, production, and value of farm 
enterprises, including crops, garden, 
orchard, livestock, pasture, and 
forestry. 

5. Farm expenses—expenses for each 
of the enterprises and for the farm as 
a whole, including taxes, insurance, 
and labor. 

6. Finances, including reserve. 


A CAREFUL study of the student, the 
farm, and the community gives a basis 
for discovering the problems that may 
be used in developing the abilities of 
the students to do systematic or re- 
flective thinking. 

The problems discovered thru the 
type of study outlined above may be 
classified as follows: (1) producing farm 
products, (2) managing a farm business, 
(3) becoming established in farming, 
(4) marketing agricultural products, (5) 
maintaining farm equipment, (6) fi- 
nancing a farm business, (7) conserving 
soil and other natural resources, (8) 
maintaining a farm home, (9) selecti 
and using functional information, an 
(10) co-operating in rural and social ac- 
tivities. 

Problems in these areas give the basis 
for taking the farmer, the farm boy, 
and the farm as a unit and formulating 
an educational program that, when 
executed, will result in the development 
of the intelligence of the boy and father 
and a solution of the important prob- 
lems of the farm. 

Vocational education in agriculture, 
then, has a direct contribution to make 


to farm people. Its major contribution 
is, of course, to the rural population, 
yet it requires no stretch of the imagina- 
tion to see that a democratically in- 
creased standard of living, on the part 
of the rural population, contributes also 
to improving the standard of living of 
the rest of the population. If emphasis is 
placed upon this point of view of edu- 
cation the teacher of vocational agri- 
culture will become a tremendous factor 
in solving the intricate and pressing 
farm problems, and in developing the 
type of citizens who guarantee the 
perpetuation of America’s greatest ideal 
emocracy. 


i A opkins. Curriculum Princi 
} ee ew York: Serbere and 
1929, Chapter II, pp. 50—51. 

2. Cardinal Principles of Secondary Education. Wash- 
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Making Home Visits 
Effective 


(Continued from page 169) 


young teacher to be “argued out of” 
any criticism he would like to make. 
This is especially true when one of the 
parents is very argumentative. If the 
young teacher checks only one item as, 
for instance, ‘““You need a portable hog- 
house,”’ and nails the sheet up in the 
barn or shed he has taken a definite 
stand and the parents will know what 
to expect from that time forward. 

8. It puts an increased demand upon 
the teacher to visit the farm and put up 
a new sheet after improvements have 
been made. It is indeed surprising how 
many boys will ask the teacher “When 
are you coming out to put up-a new 
sheet?’’, and at the same time cite sev- 
eral improvements which have been 
made since the last visit. 

9. It gives the teacher a carbon rec- 
ord of-the visit for future use and for 
placing in the permanent file. These 
sheets will definitely show the improve- 
ments recommended and the number of 
miles covered, hence they will serve as a 
bona-fide record of projects visit made. 
Surely such a system will take much of 
the guess-work out of reports made to 
the school board and should serve as 
definite evidence in justifying expendi- 
tures for transportation. 

1. Rowley, E. W. Personnel, Equipment, and Sup- 

— of 28 Vocational Agriculture Departments 

Northern Illinois. Unpublished Master's 

Thesis, University of Chicago, 1938 

2. Reprinted by permission from ‘“Teaching Ag- 


ricultural Vocations’’ by Stewart and Getman, 
published by John Wiley and Sons, Inc. 


Knowledge is not only power, but 
leads to profit.—Babson. : 
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VOCATIONAL AGRICULTURE EDUCATION DIRECTORY * 


OFFICE OF EDUCATION, WASHINGTON, D. C. 


John W. Studebaker—U. S. Commissioner of Education 


J.C. Wright—Ass’t Commissioner for Vocational Education — J. A. Linke—Chief, Agricultural Education 


Regional Agents C, H. Lane—North Atlantic 


M. Cl Southern 


Specialists 


F. W. Lathrop—Research 
H. B. Swanson—Teacher-Training 
R. W. Gregory—Part-Time and Evening W. P. Beard 


J. H. Pearson—North Central 
W. T. Spanton—Pacific 


W. A. Ross—Subject Matter 
W. N. Elam—Special Groups 


STATE SUPERVISORS—TEACHER-TRAINERS* 


s—supervisor 


ALABAMA 
s—R. E. Cammack, Montgomery 
t—S. L. Chesnutt, Auburn 
et—E. A. Grant, Tuskegee 
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¢%& yder, Phoenix 
RW ‘ine, Tucson 
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H. L. Cochran, Little Rock 


(Keith L. . eae, Poms ~ po! 
et—C. 8. Woodward, Pine 


CALIFORNIA 
s—J. A. McPhee, San Luis Obispo 
t—S. S. Sutherland, Davis 
t—B. J. McMahon, San Luis Obispo 


COLORADO 


s—L. R. Davies, Denver 
t—G. A. Schmidt, Fort Collins 


CONNECTICUT 


s—R. L. Hahn, Hartford 
t—C. B. Gentry, Storrs 


DELAWARE 


s—W. L. Mowlds, Dover 
t—R. W. Heim, Newark 


FLORIDA 
s—J. F. Williams, Jr., Tallahassee 


t—E. W. Garris, Gainesville 
cet—L. A. Marshall, Tallahassee 


GEORGIA 
s—L. M. Sheffer, Athens 


t—J. T. Wheeier, Athens 
et—F. M. Staley, Industrial College 


HAWAII 


s—wW. .; Beers, Honolulu 
t—F. E. Armstrong, Honolulu 


IDAHO 


s—Wnm. Kerr, Boise 
t—H. E. Lattig, Moscow 


ILLINOIS 
J. E. Hill, 8 
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s—Z. M. Smith, Lafayette 
t—B. C. Lawson, Lafayette 
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t—C. V. Williams, Manhattan 
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t—Carsie Hammonds, Lexington 
et—E. N. Morris, Frankfort 
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t—teacher-trainer 


LOUISIANA 
s—S. M. Jackson, Baton Rouge 
t—Roy L. Davenport, University 
et—Cornelius King, Scotlandville 
MAINE 
s-t—H. 8. Hill, Orono 
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e-t—H. F. Cotterman, College Park 
et—J. A. Oliver, Princess Anne 
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NEW YORK 
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s—Roy H. Lig = Raleigh 
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—*> A. Howard, Columbus 
t—W. F. Stewart, Columbus 


es—colored supervisor 


et—colored teacher-trainer 


OKLAHOMA 
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RHODE ISLAND 


s—G. H. Baldwin, Providence 
t—E. L. Austin, Kingston 


SOUTH CAROLINA 
s—Verd Peterson, Columbia 
t—W. G. Crandall, Clemson College 
et—J. P. Burgess, Orangeburg (ce) 
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s—H. E. Urton, Pierre 
t—R. R. Bentley, Brookings 


TENNESSEE 


s—G. E. Freeman, Nashville 
t—N. E. Fitzgerald, Knoxville 


TEXAS 
s—J. B. Rutland, Austin 
t—Henry Ross, Coll ege Station 
t—J. L. Moses, Huntsville 
t—T. A. White, Kingsville 
t—Ray Chappelle, Lubbock 
UTAH 


s—Mark Nichols, Salt Lake City 
t—L. R. Humpherys, Logan 


VERMONT 
s-t—Kenneth Sheldon, Burlington 
VIRGINIA 
S. Newman, Richmond 
fax W. Owens, Ettriok 
WASHINGTON 


s—J. A. Guitteau, Ol 
t—Everett Webb, same 
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s—John M. Lowe, Charleston 
t—D. W. Parsons, Morgantown 


WISCONSIN 
t—J. 
t—F. T. Ullrich Piateorille 
t—J. M. May, River Falls 
WYOMING 


s—Sam Hitchcock, Cheyenne 
t—L. S. Crawford, Laramie 
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